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SOWELA  TECHNICAL COMMUNITY C OLLEGE  

Quality  Enhancement  Plan  
Flight  Plan:  Advising  to Arrive at  Your  Destination  

EXECUTIVE SUMMARY 

Throughout SOWELA’s history, advising has been primarily focused on getting students 
registered for the courses they need each semester. Modifications to advising practices have 
often been one quick-fix after another in order to resolve whatever pressing need existed at that 
particular time. This reactionary approach to advising has lacked a foundation of solid planning 
and has not addressed underlying issues. 

Analysis of recent assessment data from the Survey of Entering Student Engagement (SENSE) 
and the Community College Survey of Student Engagement (CCSSE) as well as internal 
assessments have indicated a decline in the student use of and satisfaction with advising services 
at SOWELA. A review of literature illustrates that over the past few decades academic advising 
has evolved from a tightly prescriptive event to a holistic experience promoting an academic 
advisor-student relationship designed to address the needs of the whole student and encouraging 
the student to participate in the advising process. 

The goal of SOWELA’s QEP Flight Plan: Advising to Arrive at Your Destination is to provide 
students with an ongoing advising experience that is holistic instead of prescriptive so that 
students are more involved in their college experience and empowered to take charge of 
formulating and achieving their academic and career goals. 

SOWELA’s Flight Plan identifies three student learning outcomes. 

 Students will actively participate in the academic advising process. 

 Students will establish a plan to achieve their academic goals. 

 Students will persist toward their academic goals. 

SOWELA has developed a blended model with an emphasis on centralized advising by using 
academic advisors trained in the concepts of appreciative advising. This focus will bring the 
consistency and structure that have been absent in SOWELA’s practices. It will also encourage 
a strong, ongoing academic advisor-student relationship. The blended advising model will also 
incorporate periodic checkpoints with faculty advisors in the student’s respective instructional 
program. 

SOWELA’s Flight Plan relies heavily upon a centralized advising unit that did not exist previously. 
The target population for QEP cohorts will be first-time at SOWELA, degree-seeking students. 
By working with new students, the QEP will scale gradually over a period of several years. 

The QEP, Flight Plan: Advising to Arrive at Your Destination, reinforces SOWELA’s commitment 
to providing quality educational experiences and support services for all students. 
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INSTITUTIONAL PROFILE 

SOWELA Technical Community College (SOWELA) is a member institution of the Louisiana 

Community and Technical College System (LCTCS) under the governance of the Louisiana Board 

of Regents. Since 1938, SOWELA has served the people of Southwest Louisiana by offering 

higher education and training opportunities. The College was established to offer technical 

training for specific vocations. Today, however, SOWELA is a comprehensive technical 

community college that provides students a holistic higher education experience offering course 

work to prepare for high-demand careers balanced with numerous student-led organizations and 

internship opportunities. 

SOWELA currently has three locations with the main campus located in east Lake Charles 

adjacent to Chennault International Airport. The Morgan Smith instructional site is located 

approximately thirty-five miles east of Lake Charles in Jennings and the Oakdale instructional site 

is located in Oakdale about sixty miles northeast of the main campus. 

SOWELA offers certificate, diploma, Associate of Applied Science, and transfer degrees as well 

as various adult basic education (at Oakdale) and non-credit programs and courses. With a 

professionally trained instructional staff and state-of-the-art facilities, SOWELA provides a 

modern, welcoming environment for continuing one’s educational and career goals. 

Representatives from business and industry serve on numerous programmatic advisory 

committees to ensure that students are prepared with the skills required to compete for jobs in 

the booming regional economy. SOWELA was named one of Louisiana’s Best Community 

Colleges for Workforce Training by Southern Business & Development magazine in its summer 

2015 issue and again in 2018 as one of the best colleges in Louisiana for aerospace worker 
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training. The College was selected as the Louisiana Career Preparedness Award recipient for 

the 2016-2017 American College Testing (ACT) College and Career Readiness Campaign. 

Additionally, in 2014 SOWELA was ranked 8th in the nation by Community College Week as the 

fastest-growing public, two-year college and ranked 12th in producing Engineering Technology 

graduates in 2015. In 2017, SOWELA was named one of 150 community colleges eligible to 

compete for the $1million 2019 Aspen Prize for Community College Excellence. 

In the fall of 2017 SOWELA served 3197 students on the main campus in Lake Charles and 150 

at the Morgan Smith site in Jennings. Twenty-four percent were over the age of 25, and 63% 

received Federal Pell Grants. Retention and overall graduation rates of full-time, first-time 

students were tracked, and in 2017 data indicated 59% of students had returned after starting in 

fall 2016. The graduation rate (defined as full-time, first-time students who graduated within 150% 

of “normal time” to completion for their program) was 46.8%. 

Students at SOWELA represent diverse academic, socio-economic, and cultural backgrounds 

and bring to SOWELA a broad range of educational and career aspirations. In keeping with the 

institutional mission to create globally competitive citizens, SOWELA must provide reliable 

support systems that offer students the guidance and encouragement needed to reach their 

career goals. 

Our Quality Enhancement Plan, Flight Plan: Advising to Arrive at Your Destination, will provide a 

high-quality, proactive advising experience for students. 
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PROCESS USED TO DEVELOP THE QEP 

In June of 2012, SOWELA was granted SACSCOC candidacy status and was awarded 

accreditation in January of 2014. Development of a Quality Enhancement Plan (QEP), is not a 

component of an institution’s initial accreditation process; however, the QEP is an integral 

component of the five-year Interim Report. 

Preparations for development of SOWELA’s QEP began in the summer of 2015 when English 

instructor Angela Madden and math instructor Stephanie Smith attended the SACSCOC Summer 

Institute. Their knowledge of SACSCOC accreditation requirements, and particularly those of the 

QEP, continued to expand as they attended the 2015 Annual Meeting, the 2016 Summer Institute, 

and the 2016 Annual Meeting. On September 1, 2016, Angela and Stephanie met with the 

SOWELA SACSCOC Steering Committee (Appendix A) and were officially appointed Co-chairs 

of the QEP Topic Selection Committee (Appendix B). 

After the initial meeting, a deliberate process of identifying and developing an initiative that could 

positively impact student learning and/or the student learning environment at SOWELA began. 

The following is a summary of the timeline and actions taken throughout the process. 

September 2016 

As this is the first time SOWELA has identified and developed a QEP, very few of the 

employees had any knowledge of what a QEP was. At the Fall Convocation, Ms. Madden 

and Ms. Smith began the process of educating employees about the QEP by sharing a 

brief introductory PowerPoint presentation (Appendix C). Highlights included defining 

what a QEP is, emphasizing the importance of broad-based representation throughout the 
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process, identifying the many opportunities for participation, and stressing the benefits for 

our students and the college. 

November – December 2016 

SOWELA began soliciting ideas and suggestions through the use of an online 

questionnaire. 

January 2017 

The major theme of the Spring 2017 College Conference Day was QEP (Appendix 

D). Focus groups involving faculty, staff, and administration participated in 

brainstorming activities designed to generate possible topics for the QEP and 

suggestions for implementation. 

February – April 2017 

Multiple meetings of the Topic Selection Committee were conducted during these 

months. The committee reviewed data from numerous assessment instruments. 

Meetings focused on analyzing data, administering a survey to students, and 

narrowing the many suggestions to a single recommendation. 

April 2017 

SOWELA students received an electronic survey asking numerous questions 

about academic advising, orientation, and study skills (Appendix E). 

May 2017 

The Topic Selection Committee completed its evaluation of assessment data and 

forwarded to our SACSCOC liaison, Vice Chancellor Hellums, the official 

recommendation that the topic of the QEP should be improving academic advising. 

On May 24, 2017 Ms. Madden and Ms. Smith officially presented the Topic 

Selection Committee’s recommendation of improving academic advising to 
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SOWELA’s Executive Leadership Team (ELT). This recommendation was 

approved unanimously by the ELT. Ms. Madden and Ms. Smith were asked to 

continue as Co-chairs of the QEP Development Committee (Appendix F). 

June 2017 

SOWELA recognized that the college lacked personnel with expertise in the area 

of academic advising. It was critical in moving forward that a representative group 

of personnel receive professional development so that they could serve as a core 

group for leading the development of the QEP. NACADA is the National Academic 

Advising Association and is the premier organization for leading professional 

development and fostering best practices in academic advising for institutions of 

higher learning. Participating in the NACADA Summer Institute were Christine 

Collins (Director of the Office of Student Support Services), Anna Daigle 

(Executive Director of Enrollment Management and Student Affairs), Richard 

Louviere (Program Coordinator for Process Technology), and Stephanie Smith 

(Co-chair of the QEP Development Committee). 

July – November 2017 

The SOWELA Academic Advising Taskforce was formed with the purpose of 

serving in a collaborative, advisory relationship with a yet-to-be-hired Director of 

Academic Advising. The first priority of the taskforce was to develop a job 

description (Appendix G) for the Director of Academic Advising so that the Office 

of Human Resources could begin the advertising and hiring process as soon as 

possible. The taskforce hoped to have the Director of Academic Advising in place 

by the end of January 2018. However, due to a change in leadership in the Office 
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of Human Resources and the campus closure during the holiday season, the hiring 

process was delayed. The new Director of Advising was hired in June 2018. As 

planned, the taskforce was disbanded with the intention of creating a new 

Academic Advising Council. The taskforce name was later changed to the 

Committee for Hiring an Advising Director (Appendix H) because developing the 

job description for the Director of Academic Advising became the only task 

performed. 

September 2017 – July 2018 

The QEP Development Committee began meeting to lead the identification and 

development of the many procedural, programmatic, and structural components 

required by the QEP. Official meetings were planned on a bi-weekly basis; 

however, committee members worked between meetings in small groups and with 

appropriate personnel from across the campus. 

October 2017 

 The target population of the QEP was identified as “first time at SOWELA, degree-

seeking students.” This population will permit an incremental implementation of 

the plan that is required because of the financial commitment of the QEP. This 

population will continually fuel the student pipeline so that eventually all students 

will be a part of the QEP. It should be noted, this target population excludes dual 

enrollment students as they will continue to be advised by a SOWELA employee 

who is familiar with the guidelines and intricacies of the dual enrollment program. 

Visiting students, such as those who typically enroll during the summer session 

while home from other universities and colleges, are also excluded since they do 

not declare a degree and will not remain in the student pipeline. The identified 
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target population makes the QEP manageable as students enrolled prior to Spring 

2019 continue to be advised by faculty advisors in their program areas permitting 

a gradual scaling up of the QEP. Each fall and spring semester, as new students 

enroll, a new cohort can be identified and tracked through graduation. 

 Angela Madden, Jennifer Ryan, and Stephanie Smith attended the NACADA 

Annual Conference. 

October 2017 – May 2018 

Review of professional literature 

October 2017 – June 2018 

Development of actions to be included in the QEP and timeline for 

implementation 

November 2017 – March 2018 

Identification and refinement of student learning outcomes and assessment 

instruments and practices 

March – June 2018 

Detailed revisions of the QEP budget 

March 2018 

 Since the initial approval of the QEP topic, members of all committees decided to 

use SOWELA’s mascot, the Flying Tigers, as the central theme of the QEP for 

promotional and developmental purposes. However, it was not until March that 

the official name of the QEP was decided upon: “SOWELA’s Flight Plan: Advising 

to Arrive at Your Final Destination”. It should be noted that the title was later 

modified to “Flight Plan: Advising to Arrive at Your Destination.” 
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 Angela Madden, Sallie Shepherd, and Stephanie Smith met with Dr. Cherié Kay 

LaRocca, the QEP Director at Delgado Community College in New Orleans who 

offered comments on progress to date and suggestions for moving forward. 

April 2018 

The QEP Marketing Committee (Appendix I) was established and continues to 

function as a critical component of the QEP. 

May 2018 

Dr. Kerith “Keri” Bowman was confirmed as the Lead Evaluator for the QEP 

during the on-site visit in Fall 2018. Dr. Bowman serves as the Director of 

the Academic Planning and Advising at Northern Virginia Community 

College in Annandale, VA. 

May – July 2018 

Angela Madden, Sallie Shepherd, and Stephanie Smith led the intensive 

efforts of compiling the first full draft of the QEP. Secondary writers and 

multiple internal reviewers, including members of the Institutional 

Effectiveness Committee, played critical roles in editing, revising, and 

completing the final draft of the QEP. Dr. LaRocca from Delgado 

Community College served as an outside reviewer. 

August 1, 2018 

The final draft of the QEP was submitted to SACSCOC liaison, Vice Chancellor 

Hellums. 

12 
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IDENTIFICATION OF THE TOPIC 

As a recently accredited institution, the reaffirmation process and QEP process are new to 

SOWELA. Since, it was evident that most of the faculty and staff were unfamiliar with the concept 

of the Quality Enhancement Plan, Ms. Madden and Ms. Smith recognized the central importance 

of educating the SOWELA faculty, staff, and administrators about the QEP and its significance. 

During the Fall campus-wide Convocation held on September 22, 2016, Ms. Madden and Ms. 

Smith presented an informative skit and introductory PowerPoint (Appendix C). They introduced 

the function and purpose of the QEP and they also emphasized that a key component to the 

success of the QEP, was to assure that it had the “broad-based support of institutional 

constituencies.” Faculty and staff were advised that their input regarding suggestions for the QEP 

was critical to the successful development and implementation of the plan. 

Questionnaire to Solicit SOWELA Suggestions for Topic of QEP 

To initiate the process of selecting the topic for the QEP, SOWELA employees were sent an email 

questionnaire in mid-November from the Office of Planning and Analysis (OPA). (Figure 1). 

Through the free-response questionnaire, employees were encouraged to share their ideas and 

suggestions about improving student learning or the student learning environment. Everyone was 

asked to consider programs or processes currently in place or to suggest completely new 

programs and initiatives. Employees were encouraged to submit as many ideas and suggestions 

as desired. 

13 
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FIGURE 1: ONLINE QUESTIONNAIRE SEEKING EMPLOYEE INPUT 

SOWELA Employee Participation in Formulating the QEP Topic 

Please share your ideas on a possible topic for SOWELA’s QEP. Remember, the topic 
we select must focus on improving student learning or improving the student learning 
environment. 

One way to start the ideas flowing is to consider putting yourself in our students’ 
shoes. Each of us sees the student experience from a different perspective. So put your 
thinking cap on. Think of all the processes, procedures and programs that students 
experience from the first time they think about attending SOWELA to the time they 
graduate. What processes do they find difficult to navigate? What procedures need 
improving? What parts of our programs make it difficult for students to complete their 
degrees? Where do we have academic systems or support systems in place that need 
improving? What new initiatives would help students reach their educational goals? 

While feedback was not requested until December 16, 2016, OPA reported that the response 

seemed light. A reminder about the survey was sent out on December 8, 2016. 

In mid-December, OPA forwarded the survey results to the QEP Topic Selection Co-chairs. In 

total, 36 ideas were generated, but it was also clear that several individuals had submitted more 

than one suggestion further reducing the number of actual participants. Recognizing the 

importance of having “broad-based support of institutional constituencies” as stated in Standard 

7.2, Ms. Madden and Ms. Smith knew that the limited participation in the online survey was not 

sufficient to satisfy this requirement. Reflecting on information learned from several workshops 

and sessions at recent SACSCOC meetings, they were determined to host face-to-face focus 

groups designed to encourage greater participation from faculty and staff. After consulting with 

Dr. Paula Hellums, Vice Chancellor for Academic Affairs and SACSCOC liaison, plans were set 

in place to make the QEP the central focus of the College Conference Day for Spring 2017. 

Focus Groups 

Held on January 4, 2017, the College Conference Day was structured to encourage the 

generation of possible ideas for the QEP topic. Focus group sessions, led by Ms. Madden and 

Ms. Smith, were repeated four times throughout the day (Appendix D). All full-time employees 
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were expected to attend one of the sessions. Participants in each focus group were reminded 

that the purpose of the QEP was to improve student learning or the student learning environment. 

To help prompt discussions, each focus group session began by getting familiar with the 

SACSCOC website and looking at the listing of QEPs previously developed by other Track A 

institutions. 

With a better understanding of the QEP, participants then worked in small groups of about six to 

eight employees. Each group brainstormed ideas regarding potential areas of improvement and 

recorded these suggestions on newsprint. Most participants also offered details regarding how 

these areas could be improved. One representative from each group was designated to record 

the group’s thoughts and ideas on newsprint, and a second representative was appointed to 

present the group suggestions to others participating in their focus group session. The newsprint 

lists were then posted on the walls. Each participant was asked to vote for their favorite two 

suggestions by identifying them with a check mark. As a culminating activity, participants were 

given the chance to volunteer to assist with various stages of the QEP including topic selection, 

development, marketing, and implementation. Over 130 members of the faculty, staff, and 

administration participated in the focus groups. The day’s events were successful in creating the 

broad-based involvement required of Standard 7.2. 
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Focus Group Session 
College Conference Day – January 4, 2017 

Determining the Focus of the QEP 

The QEP Topic Selection Committee (Appendix B) was officially formed following the College 

Conference Day, and the first meeting was held on February 7, 2017. The committee consisted 

of representatives from each academic school and the Office of Planning and Analysis (OPA) as 

well as student representatives. 

The committee planned bi-weekly meetings for the next several months. They examined the 

results of the faculty and staff focus groups. The initial review of information from these sources 

suggested that academic advising, followed by student orientation, was the area most frequently 

mentioned as needing improvement (Table 1). 

16 
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TABLE 1: FOCUS GROUPS RESULTS FROM COLLEGE CONFERENCE DAY – JANUARY 4, 2017 

QEP Topic Suggestions Resulting from Focus Group Brainstorming 

Advising  120  Leisure learning  5  

Orientation  94  Curriculum redesign  3  

Study skills  11  Online Student surveys  3  

Smaller classes  10  Online course training  2  

Transportation/housing/sports  9  Honors program  1  

Work ethics  6  Developmental/transitional courses  1  

Tutoring  5    

Before further exploration of selecting either academic advising or student orientation as a 

possible topic for the QEP, the Topic Selection Committee needed to determine whether 

improving these areas would support SOWELA’s mission and strategic plan. The SOWELA 

mission states that the institution will provide “traditional, distance and lifelong learning 

experiences and award associate degrees, technical diplomas, and certificates that empower 

learners in transfer, career, and technical education to excel as globally competitive citizens.” 

Further, the first priority of SOWELA’s Strategic Plan is to “deliver on our promise of the open 

door.” Initiative 1.2 of this priority states “we will emphasize what matters most by becoming a 

‘students first’ institution.” To accomplish the college mission and to promote Initiative 1.2 of the 

Strategic Plan, SOWELA must lay a strong foundation for students. Standard 7.2 states the QEP 

“focuses on improving specific student learning outcomes and/or student success.” The 

committee was confident that either improving academic advising or developing a comprehensive 

orientation program would support both SOWELA’s mission and Strategic Plan. 

Analysis of Data Emerging from Institutional Assessment 

While faculty and staff enthusiasm for improving these areas was exciting, the Topic Selection 

Committee also recognized that selecting an appropriate topic for the QEP would need to be 

supported through the College’s on-going, comprehensive planning and evaluation processes. 

With this in mind, the committee turned to the Office of Planning and Analysis (OPA) for 

17 
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assistance. The OPA provided data from several instruments including the Survey of Entering 

Student Engagement (SENSE), and the Community College Survey of Student Engagement 

(CCSSE), and SOWELA’s Graduating Student Survey. As shown in the results above, faculty, 

staff, and administration had strongly indicated their preference of academic advising as the focus 

of the QEP. Standard 7.2 requires that the QEP is identified through its ongoing, comprehensive 

planning and evaluation processes. In order to fulfill this requirement, the committee isolated 

assessment data that was reflective of academic advising to determine if the ongoing 

assessments of the College supported the employee feedback that improving academic advising 

would be an appropriate focus for the QEP. 

Analysis of Survey of Entering Student Engagement (SENSE) 

Each fall the Center for Community College Student Engagement at the University of Texas at 

Austin administers the SENSE. Its design allows the center to collect data about institutional 

practices and student behaviors that may affect student success in the first year of college. 

Random sections of students enrolled in developmental reading, English, and math courses, as 

well as English Composition 1 and College Algebra courses are selected by SENSE to participate 

in the survey. These courses have a large enrollment of students who are in their first semester 

of college or likely to recall details about their first semester. The SENSE asks new students to 

reflect on their experiences during the first three weeks of their first semester attending college at 

SOWELA. Data from the SENSE is reported for each institution, a comparison group (in this 

case, two-year Louisiana colleges), and the national cohort as well. Several items on the SENSE 

relate directly to academic advising experiences. 

18 



    
 

 

 

 

      

              
   

      

     

    

    

    

    

 

         

     

      

     

    

    

    

    

 
 

        

            
 

     

     

    

    

    

    

 

 
        

            
 

      

     

    

    

    

    

 

  

Flight Plan SOWELA Technical Community College 

TABLE 2 – SENSE: AVAILABILITY OF ACADEMIC ADVISING 

SENSE Item 18d. I was able to meet with an academic advisor at times convenient for 
me. 

SOWELA LA Colleges 2012 Cohort 

Strongly Disagree 1.5 4.0 3.0 

Disagree 10.8 9.8 8.5 

Neutral 18.2 26.3 26.3 

Agree 33.6 33.8 38.7 

Strongly Agree 36.0 36.0 23.5 

TABLE 3 – SENSE: ADVISOR ASSISTANCE WITH STUDY, PROGRAM, OR MAJOR 

SENSE Item 18e. An advisor helped me to select a course of study, program, or major. 

SOWELA LA Colleges 2012 Cohort 

Strongly Disagree 6.6 6.8 5.8 

Disagree 12.9 15.1 13.5 

Neutral 11.1 18.7 19.4 

Agree 28.4 34.9 34.8 

Strongly Agree 41.0 24.4 26.5 

TABLE 4 – SENSE: CREATING A PLAN TO ACHIEVE ACADEMIC GOALS 

SENSE Item 18f. An advisor helped me to set academic goals and to create a plan for 
achieving them. 

SOWELA LA Colleges 2012 Cohort 

Strongly Disagree 7.2 10.0 7.9 

Disagree 18.7 24.4 21.7 

Neutral 30.4 28.2 29.7 

Agree 21.7 23.7 25.0 

Strongly Agree 22.0 13.7 15.8 

TABLE 5 – SENSE: IDENTIFYING FIRST SEMESTER COURSES 

SENSE Item 18g. An advisor helped me to identify the courses I needed to take during 
my first semester. 

SOWELA LA Colleges 2012 Cohort 

Strongly Disagree 4.0 4.5 4.6 

Disagree 9.3 9.6 9.1 

Neutral 11.9 13.7 15.0 

Agree 31.1 43.2 41.0 

Strongly Agree 43.7 28.9 30.4 

19 



    
 

 

 

 
       

        
        

 

      

     

    

    

    

    
 

          

          

              

             

       

             

           

         

       

            

      

 

   

 
          

        

          

        

          

Flight Plan SOWELA Technical Community College 

TABLE 6 – SENSE: CONSIDERATION OF OUTSIDE COMMITMENTS 

SENSE Item 18h. A college staff member talked with me about my commitments 
outside of school (work, children, dependents, etc.) to help me figure out how many 
courses to take. 

SOWELA LA Colleges 2012 Cohort 

Strongly Disagree 13.6 16.7 14.2 

Disagree 27.6 35.3 31.8 

Neutral 26.0 22.9 25.4 

Agree 18.1 16.6 182 

Strongly Agree 14.7 8.5 10.4 

The Topic Selection Committee noted that while overall results appear positive, there remain 

some concerning factors when examining the disagree/strongly disagree results of the SENSE. 

In Table 2, results show that 12.3% of students were not able to meet with academic advisors at 

convenient times. Tables 3 and 4 indicate specific instances where 19.5% - 25.9% of students 

were unable to report receiving positive assistance with selecting a course of study or developing 

an academic plan. This absence of a holistic approach to advising is confirmed when results of 

Table 6 are reviewed showing 41.2% of students were not asked to consider their outside 

commitments when planning their course schedules. Further, results of Table 5 confirm that 

SOWELA is very successful with assisting first-semester students with course selection; however, 

these numbers are likely reflective of the current advising system which is limited in its scope to 

primarily getting students registered for classes. 

Analysis of Community College Survey of Student Engagement (CCSSE) 

The CCSSE is administered to community college students and asks questions that assess 

institutional practices and student behaviors that are correlated highly with student learning and 

student retention. The survey items from the CCSSE are clustered into five benchmarks of 

conceptually related items that address key areas of student engagement. CCSSE’s benchmarks 

identify areas where educational research supports their importance to quality educational 
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practices. The five CCSSE benchmarks are active and collaborative learning, student effort, 

academic challenge, student-faculty interaction, and support for learners. This final benchmark, 

support for learners, includes data specific to academic advising/planning and career counseling 

which SOWELA believes is critical to a comprehensive advising program. Like the SENSE, the 

CCSSE is administered by the Center for Community College Student Engagement that randomly 

selects course sections from the spring schedule to participate in the survey. 

The following tables report SOWELA student response to six items from the CCSSE. These 

institutional results are then compared to responses of other Louisiana community colleges and 

to the national cohort as well. 

TABLE 7 – CCSSE: USE OF ADVISING/PLANNING SERVICES 

CCSSE Item 13.1a. How often do you use academic advising/planning services at this 
college? 

SOWELA LA Colleges 2012 Cohort 

Don’t know/N.A. 8.7 7.2 7.8 

Rarely/Never 20.1 31.4 33.6 

Sometimes 44.4 43.7 44.2 

Often 26.8 17.7 14.2 

A cursory examination of Table 7 results indicates that SOWELA out-performed both the 

Louisiana community colleges and the national cohort. However, the data also shows that almost 

29% of students rarely or never used academic advising/planning services or were not even 

aware of such services. 

TABLE 8 – CCSSE: SATISFACTION WITH ACADEMIC ADVISING 

CCSSE Item 13.2a. How satisfied are you with academic advising at this college? 

SOWELA LA Colleges 2012 Cohort 

N.A. 13.1 14.0 16.2 

Not at all 5.8 10.3 10.6 

Somewhat 40.3 43.7 43.3 

Very 40.7 32.0 29.8 
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The data from Table 8, again, indicates that SOWELA is performing better than the other two 

comparison groups. Yet, it should be observed that over half of the respondents who used the 

advising services were not completely satisfied thus indicating an area that needs improving. 

TABLE 9 – CCSSE: IMPORTANCE OF ACADEMIC ADVISING/PLANNING 

CCSSE Item 13.3a. How important is academic advising/planning to you at this college? 

SOWELA LA Colleges 2012 Cohort 

Not at all 7 8.3 8.8 

Somewhat 23.8 23.4 26.2 

Very 69.2 68.3 65.0 

SOWELA results are very close to those of both comparison cohorts. However, analyzing the 

data from Table 9 in conjunction with that of Tables 7 and 8 provides some interesting 

perspectives. For example, 69.2% of students responded that academic advising is very 

important, but only 26.8% used the services often, and only 40.7% were very satisfied with the 

advising services they received. Such divergent numbers challenge SOWELA to be proactive 

by increasing participation in the advising program and improving the services offered. 

A comparison of the SOWELA results for the three items about career counseling (Tables 10, 11, 

and 12) are very similar to, or slightly better than, the results for the national cohort as well as the 

other Louisiana community colleges. This may falsely lead one to believe that all is well in the 

area of career counseling; however, a closer analysis is warranted. Notice that 18.2% of students 

did not know about or did not use career counseling services. Yet, when asked to rank their 

satisfaction with career services, over 33% of students indicated that they had not used (N.A.) the 

services. Another data comparison shows that while 56.9% of students believe that career 

counseling is very important, only 38% indicated they used career services often or sometimes. 

A final area of concern may also be that only one-fourth of students responding are very satisfied 

with career counseling services leaving 75% of students without having their career counseling 
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needs met. This analysis of data likely indicates that SOWELA has challenges with making 

students aware of the career counseling services available for their use and making those 

services more easily accessible and beneficial. 

TABLE 10 – CCSSE: USE OF CAREER COUNSELING SERVICES 

CCSSE Item 13.1b. How often do you use career counseling services at this college? 

SOWELA LA Colleges 2012 Cohort 

Don’t know/N.A. 18.2 19.7 20.3 

Rarely/Never 43.8 51.3 50.9 

Sometimes 28.3 21.8 22.8 

Often 9.7 7.2 5.9 

TABLE 11 – CCSSE: SATISFACTION WITH CAREER COUNSELING 

CCSSE Item 13.2b. How satisfied are you with career counseling at this college? 

SOWELA LA Colleges 2012 Cohort 

N.A. 33.5 39.0 41.2 

Not at all 9.2 15.0 13.6 

Somewhat 32.1 28.5 28.6 

Very 25.3 17.5 16.6 

TABLE 12 – CCSSE: IMPORTANCE OF CAREER COUNSELING 

CCSSE Item 13.3b. How important is career counseling to you at this college? 

SOWELA LA Colleges 2012 Cohort 

Not at all 14.9 19.6 19.6 

Somewhat 28.2 28.0 28.6 

Very 56.9 52.4 51.8 

A final look at data from CCSSE indicates another disconcerting trend. As referenced previously, 

academic advising/planning and career counseling are clustered in the CCSSE benchmark 

Support for Learners. 
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As indicated above, SOWELA’s score on this critical measure dropped from a 60.5% in 2012 to 

55% in 2014. While there was a slight increase to 55.7% in 2016, this still reflects an almost 5% 

decline since 2012. This timeframe also paralleled a change in SOWELA’s registration processes 

from faculty members entering schedules after meeting with students to an online procedure 

where students were able to enroll themselves without seeing an advisor. This decline clearly 

lends support for SOWELA to focus the QEP on academic advising. 

Analysis of Graduating Student Survey 

SOWELA conducts a Commencement Ceremony twice a year following the conclusion of both 

the fall and spring semesters. During the rehearsal for this event, graduates are asked to 

complete the Graduating Student Survey that includes a Likert rating of their satisfaction with 

faculty advising and career advising services. 

TABLE 13 – GRADUATE STUDENT SURVEY: FACULTY ADVISING 

Satisfaction with faculty advising in your major 

Spring 2015 Spring 2016 Fall 2016 

Very satisfied 64.3 53.6 62.7 

Somewhat satisfied 33 38.1 35.7 

Somewhat dissatisfied 3.7 6 0.8 

Very dissatisfied 0 2.4 0.8 
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TABLE 14 – GRADUATE STUDENT SURVEY: CAREER ADVISING SERVICES 

Satisfaction with career advising services 

Spring 2015 Spring 2016 Fall 2016 

Very satisfied 57.1 58.2 54 

Somewhat satisfied 35.6 32.8 37.1 

Somewhat dissatisfied 6.8 6.3 6.5 

Very dissatisfied 0.5 2.5 2.4 

Results from Table 13 and 14 of the Graduating Student Survey indicate that the graduating 

student is generally satisfied with advising and career services. However, SOWELA may wish to 

explore the consistency in the delivery of these services as the population of graduating students 

indicating they were very satisfied with faculty advising reflects an over ten-point drop in Spring 

2016. Another area that may warrant further study is revealed when comparing data between the 

CCSSE, the SENSE, and the Graduating Student Survey. Overall, it appears as though students 

who are new to SOWELA (SENSE Tables 2 – 6) or continuing students (Table 8) tend to evaluate 

academic advising services lower than those responding to the Graduating Student Survey. This 

comparison seems to support the need for improving advising services for first-time and 

continuing students. 

Analysis of Feedback from Currently Enrolled Students 

While the SENSE, the CCSSE, and the Graduating Student Survey focused on student feedback, 

the committee also sought confirmation that the current students would also support the need for 

improvement in the area of advising. In April of 2017, the committee collaborated with the OPA 

and conducted a Class Climate survey (Appendix E) of currently enrolled students. The survey 

was emailed to all students enrolled in the Spring 2017 semester. As with the employee online 

survey, the response rate was extremely low with only 47 respondents. However, the results of 

the survey seem to indicate that improving academic advising could make a significant impact on 

students and their learning environment. Nearly one-third of responding students had not met 
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with an academic advisor, while 54.3% indicated they would benefit from an improved academic 

advising program. Several comments from students are shared below. 

 “More clear understanding of what universities require for their degree plan and how that 

translates into our course plan” 

 “The advisers also need a better understanding of the programs and prerequisites 

required for completion.” 

 “Perhaps more than five days for academic advising during each semester.” 

 “Advising should be more available. No one ever answers the phone. And the advisors 

are only available at certain times.” 

Recommendation and Approval of the Topic for the QEP 

On April 25, 2017, the Topic Selection Committee met to make a formal recommendation for 

SOWELA’s QEP. After weeks of discussing results from multiple data sources, the committee 

voted unanimously to recommend academic advising as the QEP topic. The committee’s formal 

recommendation (Appendix J) accompanies this summary. The official recommendation of the 

Topic Selection Committee was forwarded to Vice Chancellor Hellums, SOWELA’s SACSCOC 

liaison, on May 17, 2017. On May 24, 2017 Ms. Madden and Ms. Smith were invited to present 

the committee recommendation to SOWELA’s Executive Leadership Team (ELT). They 

highlighted the data analyzed from the various surveys and reports and answered questions from 

ELT members. Having been involved with the topic selection process, the ELT concluded that 

the Topic Selection Committee had identified a topic “through ongoing, comprehensive planning 

and evaluation processes”, that the topic focused on “improving specific student learning 

outcomes and/or student success”, and that the topic had “broad-based support of institutional 

constituencies.” The ELT officially approved that improving academic advising be the topic of 

SOWELA’s first QEP. Appendix K includes the minutes of this meeting. 
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DESIRED STUDENT OUTCOMES 

A Look Backward 

SOWELA has never had a well-designed program for academic advising. Advising students has 

taken many forms over the years, none of which have successfully modeled best practices as 

identified in the literature review. To appreciate fully the significance of identifying academic 

advising as the topic for the QEP, one should first examine how academic advising at SOWELA 

has evolved across time. 

In 2003, after decades of existing as a vocational technical school, the Louisiana Community and 

Technical College System Board of Supervisors designated SOWELA as a technical community 

college. Of course, this new designation did not imply an immediate transformation from trade 

school to comprehensive technical community college. While SOWELA was poised to assume 

its new role in the areas of academic affairs and program offerings, the institution still needed to 

develop many of the support services that contribute to the success of students. SOWELA has 

done an excellent job of expanding these support services including the implementation of 

programs such as orientation, counseling, disability services, veteran services, One-Stop 

admissions, and tutoring. Yet, until recently, the focus of academic advising has remained 

primarily steering students into the courses of their major. 

Every full-time faculty member has been expected to advise students in their program areas. 

Without any training for faculty members, this method of advising is riddled with challenges and 

flaws. While a part of the official job description, a number of faculty members resent the 

assignment of advising duties. These circumstances are not conducive for students and advisors 

to develop a positive rapport. Also, as faculty members work independently, there is no 

consistency to the information being shared with students. This lack of structure often leads to 
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inaccuracies sometimes causing students to take unnecessary coursework, delay graduation, 

and/or withdraw from school. 

In 2012, SOWELA began utilizing data from SENSE and CCSSE to evaluate progress in the area 

of academic advising. Through analysis of this data, and that from subsequent years, SOWELA 

recognized that more structure was needed in our advising services. In 2014, SOWELA initiated 

a program to train select faculty members to be “professional advisors”. A team of five faculty 

members was selected to assist with advising first-semester students, especially during peak 

advising times. These professional advisors worked with each program area to create 

standardized information for advising with new students. This became SOWELA’s first attempt 

at developing a more structured advising system. While this initiative met with some success, it 

also revealed many weaknesses still existed. While faculty members volunteered for the new 

role of professional advisor, several soon realized they did not have the patience or personality 

to work with new students and often with their parents as well. Further, the primary role of the 

professional advisor remained to assure that first-semester students were placed in proper 

courses, thus ignoring the best practices which suggest a holistic approach to advising. Some 

professional advisors lacked the skill of, or training in, time management and often took an hour 

to work with a single student. This defeated the advantage of providing assistance during peak 

advising periods. 

In 2016, SOWELA attempted to balance the workload of professional advisors. Instead, of 

employing faculty members to assist during peak times, SOWELA hired three part-time 

professional advisors who were scheduled to work both throughout and between semesters. This 

system allowed first-time students many more options for scheduling an appointment to meet with 

an academic advisor. Unfortunately, it has been difficult to keep individuals employed in these 

part-time positions and at the present time only one part-time advisor remains. 
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As the SOWELA student population has continued to grow over the years, attempts to improve 

academic advising services have continued to be a source of frustration for faculty, staff, and 

especially students. Selecting a QEP that focuses on academic advising offers SOWELA a real 

opportunity to create an academic advising system that results in an effective and educational 

experience for our students. 

Purpose of SOWELA’s Flight Plan 

The purpose of the Flight Plan QEP is to develop students who can make informed decisions 

leading to the development and execution of an achievable plan for reaching their educational 

and career goals. Through collaboration with academic advisors, students will design an 

Individualized Student Flight Plan for completing their degree programs and will demonstrate their 

understanding of actions considered critical for achieving their plan. 

Student Learning Outcomes 

Flight Plan Student Learning Outcome 1: Students will actively participate in the academic 
advising process. 

 Assessment 1.1 – 
After receiving information regarding the advising process, students will schedule an 
appointment to meet with an academic advisor. 

 Assessment 1.2 – Students will meet with an academic advisor each semester. 

 Assessment 1.3 – Students will actively engage in the advising process. 

Currently, SOWELA students are not required to meet with an advisor. Therefore, many students 

forego the advising experience often thinking that they do not need an advisor and can effectively 

choose their own degree program and courses. This often leads to changing of majors and 

incorrect class scheduling as well as missed registration deadlines. Through the QEP, students 
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new to SOWELA will be informed of the purpose of meeting with an advisor and their 

responsibilities in the process. Currently, SOWELA is anticipating the implementation of software 

that will permit a hold on student registration that will be lifted only after meeting with an academic 

advisor. However, until this implementation is complete, students will continue to be instructed to 

meet with an academic advisor each semester and tracked using the Student Engagement 

Questionnaire (Appendix P). Repeated meetings with academic advisor will empower students 

to reach their academic goals by remaining active participants in their advising sessions. 

Flight Plan Student Learning Outcome 2: Students will establish a plan to achieve their 
academic goals. 

 Assessment 2.1 – Students will complete the Pre-Flight Instructions form (Appendix Q). 

 Assessment 2.2 – Students will complete a career assessment. 

 Assessment 2.3 – Students will create an Individualized Student Flight Plan (Appendix 

L). 

Based on past advising experiences at SOWELA, students who are uncertain about their career 

choice may lack motivation to complete their degrees. Students will complete a brief online 

Career Coach assessment that provides guidance on possible career paths that align with a 

student’s interests and abilities. Students will also complete the Pre-Flight Instructions that help 

evaluate personal commitments in their life. With the guidance of the academic advisor, students 

prepare an Individualized Student Flight Plan. This plan serves as a balanced and reasonable 

semester-by-semester schedule for completing their academic program. 

Flight Plan Student Learning Outcome 3: Students will persist toward their academic goals. 

 Assessment 3.1 – Students will register for courses as identified on their Individualized 

Student Flight Plan. 
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 Assessment 3.2 – Students will complete the courses on their Individualized Student 

Flight Plan. 

 Assessment 3.3 – Students will return for the next fall/spring semester and follow their 

Individualized Student Flight Plan. 

Meeting each semester with their academic advisor, students will review their academic Flight 

Plan to ensure alignment with their academic and career goals. As referenced later, a study at 

the University of Alabama revealed that continual enrollment each semester promoted completion 

of degrees. Those who ‘sit out’ a semester are less likely to complete their degrees. Visiting with 

an advisor each semester is a critical component of the Flight Plan. These meetings provide the 

following opportunities: 

 to discuss challenges students may be experiencing 

 modify their plans if necessary 

 re-focus students on the positive impact that regular class attendance and returning each 

semester will have on achieving their educational goals. 
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Alignment with Institutional Mission and Strategic Plans 

The SOWELA Flight Plan supports the college’s mission, strategic plan, and LA 2020 Goals as 

well as reflect the institution’s values and vision. 

FIGURE 3: ALIGNMENT OF MISSION, VALUES AND STRATEGIC PLANS 

Mission of SOWELA Technical Community 
College 

Mission of Academic Advising at SOWELA 

SOWELA’s mission is to provide traditional, 
distance, and lifelong learning experiences and 
awards associate degrees, technical diplomas, 
and certificates that empower learners in 
transfer, career, and technical education to excel 
as globally competitive citizens. 

The Academic Advising mission at SOWELA is to 
support and empower students to reach their 
academic and career goals by promoting an 
environment of shared responsibility that fosters 
an ongoing collaboration between advisors and 
students. 

SOWELA Strategic Plan Flight Plan 

Priority 1.2 We will emphasize “what matters 
most” by becoming a “students first” institution. 

Incorporates shared responsibility for developing 
individualized plans to achieve their academic 
and career goals 

Priority 6.1 We will become a forward-thinking, 
planning-based institution. 

Utilizes assessment data to identify, develop, and 
implement a model program for improving 
academic advising 

LCTCS LA 2020 Goals Flight Plan 

Double graduates to 40,000 annually Effective academic advising will improve 
completion toward degrees. 

Quadruple transfers to four-year institutions The development of personalized academic plans 
for students intending to transfer will increase 
the number of student transfers and decrease 
the number of credits loss. 

SOWELA Vision Flight Plan 

“Models excellence in teaching, training, and 
service” 

Models best practices for advising to create 
ongoing learning experiences by building 
collaborative advisor/student partnerships  

SOWELA Values Flight Plan 

Student Success, Integrity, Collaboration, 
Innovation, Access, and Diversity. 

Incorporates NACADA values of caring, 
commitment, empowerment, inclusivity, 
integrity, professionalism, respect 
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LITERATURE REVIEW AND BEST PRACTICES 

Overview 

The NACADA Journal (2017) published an article describing an experiment conducted by the 

University of Minnesota where first-year students who spoke with an academic advisor were 

paired with a first-year student who did not participate in those conversations. It was found that 

first-year students who experienced conversations with academic advisors had significantly 

higher rates of retention and graduation, levels of engagement, and academic self-efficacy than 

students who did not see an advisor (Soria, Laumer, Morrow, & Marttinen). In 2014, Soria & 

Stubblefield found that strengths-based approaches were associated with increases in student 

engagement and confidences, and in 2015, they found that strengths-based approaches were 

associated with sense of belonging and retention (Soria & Stubblefield, 2014, 2015). 

However, as far back as 1972, Terry O’Banion and Burns Crookston wrote similar articles that 

described the advising process as one that supports developing students’ ability to comprehend 

and evaluate their behaviors and their interactions with the educational environment (O’Banion, 

1972). At that time, not everyone believed academic advising was really important. As seen 

through 1972 national and statewide surveys of advising practices, it was generally concluded 

that advising had low institutional status, was ill-defined, and was seldom rewarded or 

systematically evaluated; that training programs for academic advisors were rare; and that current 

programs served only informational and not developmental needs of students (O’Banion, 

Fordyce, and Goodwin, 1972). Today, academic advising is described in the literature as a 

systematic and developmental process that involves a student and an academic advisor 

establishing a relationship to facilitate decision making, resource identification, problem solving, 

and goal setting in the advisee’s personal, professional, and academic endeavors (Crookston, 

1972/1974/2009; National Academic Advising Association, 2003; O’Banion, 1972/1994/2009; 

33 



    
 

 

 

             

        

           

             

      

 

     

               

           

        

     

           

            

      

         

      

          

 

       

   

    
     
   
   
     

 
           

          

          

Flight Plan SOWELA Technical Community College 

Steinberg, 1984; Winston, Ender, & Miller, 1982). As colleges and universities face mounting 

pressures to increase completion rates and shorten the time to degree, improving the reach and 

effectiveness of advising systems proves important in leveraging persistence. Through the years, 

one thing has remained consistent – advising is an important element for student success and 

satisfaction in college (McLaughlin & Starr, 1982). 

History of Academic Advising as a Profession 

Academic advising evolved as a formal job category in the late 20th century as the result of higher 

education being offered to the masses and the shift of faculty responsibilities from holistic student 

development toward a more exclusive focus on teaching and research (Hemwall, 2008; Self, 

2008). Helping students navigate requirements and opportunities, academic advisors serve an 

important role in undergraduate education (NACADA: The Global Community for Academic 

Advising, 2014). In the 1980’s academic advising was recognized as a distinct role on campus, 

and the Community for Academic Advising (CAA) established specific responsibilities and 

guidelines for advisors (Cook, 2009). These include assisting students with orientation, course 

selection, degree planning, personal development, career decisions, and resource access, 

among others (Ender et al., 1982; Gordon, 1992). 

Terry O’Banion, one of the foremost authorities in academic advising, proposed five dimensions 

of advising which are 

1. exploration of life goals 
2. exploration of vocational goals 
3. program choice 
4. course choice 
5. scheduling courses and vocational goals. 

He advocated that the traditional prescriptive activities, such as choice of program, courses and 

schedules should only be undertaken after the advisor and student had clarified the broader 

developmental issues of exploring life and vocational goals (O’Banion, 2013). 
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Even though the core function of advising is the same, the role of advisors continues to evolve 

and expand. As colleges around the country are redesigning the student experience, job 

descriptions for advisors are changing. Advisors are being asked to outline each student’s 

sequence of courses, help the student understand assessment information, facilitate student 

orientations, offer various types of guidance to students (individually and/or in group settings), 

work with each student to create a personalized plan and continually review the plan to ensure 

that progress is made, outline information on resources and services the college provides, 

celebrate success points, assist with transfer and/or career planning, analyze student retention 

data, and take appropriate steps to promote student success. Advisors are asked to do all of this 

and more, while simultaneously building a relationship with every student they advise (CCCSE, 

2018). Advisors help students understand the connections between their educational activities 

and their long-term goals. 

White and Schulenberg (2012) argued that academic advisors hold a strategic position for 

facilitating the connection between students’ academic choices and the larger purpose of their 

educational goals. Advisors often guide students through a host of important educational 

decisions, including those related to course selection, degree planning, personal development, 

and careers (Council for the Advancement of Standards in Higher Education, 2014; Ender, 

Winston, & Miller, 1982). 

Value of Academic Advising 

Sometimes attending college is the first independent activity attempted by individuals, and the 

campus environment can pose significant social, physical, and bureaucratic obstacles for 

incoming students (St. John, Hu, & Fisher, 2011). Students often require guidance from others 

to navigate the campus, reach academic goals, and pursue educational or career ambitions. Most 
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college students are inundated with challenges that require them to learn and develop the skills 

to progress smoothly through their college experience. Many institutions already have programs 

in place to assist students in this process through orientations, required college success courses, 

or service learning opportunities. Academic advising can help support these efforts by engaging 

with students on their first visit to discuss how they have come to decisions in these areas before 

beginning the discussion of study and course schedules (Conley, 2005; McClelland and Moser, 

2011; O’Banion, 2013; Tinto, 2012). Advisors guide students’ transition, helping them develop 

the competencies necessary to negotiate their complex environment (King, 2007) and generate 

academic plans for timely graduation and appropriate career choices. Advisors help students 

learn to make the most of their college years, not merely by completing requirements toward a 

degree but also by growing intellectually and developing all aspects of their identity (Kincanon, 

2009). The increasing diversity of incoming students combined with heightened emphasis on 

timely college graduation makes quality first-year advising a crucial component for higher 

education. 

Some researchers recommend that proactive (formerly called intrusive) advising be used with 

students because it places the responsibility on the advisor, rather than the student, for making 

the initial contact and establishing the advising relationship through continuous interaction with 

the student (Glennen, 1975; Glennen & Baxley, 1985; Schwebel et all., 2008; Vander Schee, 

2007). 

At no place is the connection of advising and teaching more important than in a community college 

since most students are attending for only two years or less and are usually very goal-orientated 

(Jordan & Maxwell, 2007, p. 48). Community colleges enroll disproportionately high numbers of 

students who exhibit certain characteristics that put them statistically at risk of not completing 

college – for example, those who attend part time, are first-generation college students, did not 
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enter college directly after high school, are single parents, come from low-income families, or are 

students of color (O’Banion, 2013). Advising becomes even more important than with traditional 

students. 

Students will more likely continue with college if they complete courses in which they enroll 

(Conley, 2005 & Tinto, 2012). Therefore, the academic advising process must be carefully 

constructed to guide students through placement in courses that they can be expected to 

successfully complete. 

Models of Academic Advising 

There are many different models for advising systems for different types of colleges and 

universities, but the one recommended as most effective for two-year colleges is “a centralized 

advising office that attends to all students who enter the institution” (Tinto, 2012). Centralized 

advising allows for all advising to take place in one place, both physically and virtually, so there 

is no confusion for the students as they seek advice during their first year, as they continue their 

education, or when they change their major. 

Forty-one percent of entering students report receiving their advising from friends, family, or other 

students (SENSE, 2016), but advice from peers or family members usually offers insufficient or 

incorrect information. Studies on the effect of peer advisors vs. faculty advisors generally 

conclude that peer-advised students are more satisfied with their advising but do not enjoy more 

academic success than faculty-advised students (Murray, 1972; Brown & Myers, 1975; Zultowski 

& Catron, April 1976 & May 1976; Jennings, 1978). Recent data from the Center for Community 

College Student Engagement (CCCSE) suggest that students who receive more advising – more 

time with advisors and more in-depth discussions in their sessions – are more engaged with their 
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college (CCCSE, 2018). “Advisors help students make choices in a complex environment, often 

by explaining the costs and benefits of each available option, and they guide students to additional 

resources that will help them make good decisions.” (Karp & Stacey, 2013). 

In 2004, Hunter and White explained that perhaps academic advising is the only structured 

campus endeavor that can guarantee students sustained interaction with a caring and concerned 

adult who can help them shape a meaningful learning experience for themselves (Hunter & White, 

2004). By engaging students in a positive way, academic advising can positively affect student 

retention, success, and completion (CCSSEE, 2013; Conley, 2005; Kuh, 2003; O’Banion, 2013; 

Tinto, 2012). Academic advisors may be the “only individual the students are obligated to visit 

three or four times each academic year” (Ender et al., 1982, p. 6). 

Many surveys have been done in education, but two of the most recent indicate that students are 

not meeting with an advisor. The 2016 SENSE report found 62% of entering students met with 

an advisor (SENSE, 2016), and the 2017 CCSSE report found that 78% of returning students met 

with an advisor, leaving 38% and 22% of students with no formal advising. (SENSE, 2017). 

As community colleges evolve, new challenges require advisors to have broader skill sets. 

Advisors increasingly must, for example: 

(1) Have in-depth conversations with students not only about degree plans and transfer 

opportunities, but also about current job markets, specific career opportunities and their earning 

potential, and career decisions based on those data points. 

(2) Be intentional about avoiding bias by addressing each student’s challenges and helping 

each student meet his or her goals (Show Me the Way, p.2). 
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Faculty Advising vs. Full-time Academic Advisors 

The following statistics from the 2017 CCSSE report show why a full-time academic advisor is 

better than a faculty advisor. 

1) Among students who have been enrolled at their college for more than one 

semester, 78% report meeting with a faculty advisor. Of those students, 47% 

report being very satisfied with their advising experience, 44% say they are 

somewhat satisfied, and 7% say they are not at all satisfied. If colleges consider 

the 22% of students who report not meeting with an advisor at all, along with the 

44% who report doing so by being only somewhat satisfied and the 7% who say 

they were not at all satisfied, it becomes clear that many students need more when 

it comes to this important service. 

2) Of the 67,238 students interviewed, only 53% of them said their faculty 

advisor talked to them about commitments outside of school (work, children, etc.) 

to help them figure out how many courses to take (CCSSE, 2017). 

3) Of the 5,546 faculty interviewed, 62% stated that they spend 1-4 hours per 

week advising students. Of the 60,627 students interviewed, only 23% stated that 

an academic advisor came to one of their classes to speak about academic goals 

and planning (CCSSE, 2017). 

4) Of the 61,156 students interviewed, 65% stated that the faculty advisor did 

not discuss when to meet again (CCSSE, 2017). 

By far, the largest body of survey literature consists of single-institution student 

evaluations of advisors and advising services. The results suggest that students are 

dissatisfied overwhelmingly with their faculty advising, have only perfunctory and 

infrequent contacts with their faculty advisors, and think their advisors lack adequate 

advising information (Donk & Oetting, 1986). 
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These statistics are indicators that professional advisors are needed, but that does not mean that 

faculty advisors are not necessary in addition to the full-time academic advisors. Sixty-eight 

percent of the respondents to the 2011 NACADA National Survey indicated that they have both 

professional and faculty advisors. One method of using faculty advisors was proposed by Pardee: 

after a pre-determined number of credits, students should transition to a faculty advisor who 

serves more as a mentor within the student’s chosen program area, assisting them in course 

selection, career exploration, and internship placements (Pardee, 2004). At SOWELA, faculty 

advisors will provide checkpoints for students, at points pre-determined by each program area, to 

confirm that students are on track to complete their flight plan as scheduled. 

Need for Training of Academic Advisors 

The literature provides evidence that academic advisors play a significant role in student retention 

(Habley & McClanahan, 2004; Hossier and Bean, 1990; Thurmond, 2007). However, “if colleges 

and universities are to expect competent academic advisors, they must provide structured, 

professional development programs for all [those] who advise students” (Brown, 2008, p.309). 

Due to the increased diversity in higher education, academic advisors will inevitably engage 

students of different backgrounds, assumptions, beliefs, values, and behaviors (Hogan-Garcia, 

2003) and must be trained in methods for approaching each student. 

Several studies demonstrate that satisfaction with advising and other outcomes is affected by 

who advises and how advisors are trained. Among faculty skills affecting student outcomes, 

Kaufmann demonstrated that faculty advisors with good attending and self-disclosure skills have 

a higher advisee return-rate than did those with poor skills (Kaufman & Netusil, 1975). Studies 

by Parker, Hornbuckle, and Polson & Jurich suggest that advisors’ interpersonal skills influence 

students’ attitudes toward the use of advising (Parker, Good, & Vermillion, 1976; Hornbuckle, 

Mahoney, & Borgard, 1979; Polson & Jurich, 1981). Grites found student attitudes positively 
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relate to degree of advisor knowledge about students and their concerns (Grites, 1981). Training 

effects were noted also by Hutchins who found lower attrition rates for students whose advisors 

are trained in group advising techniques than for those with untrained advisors (Hutchins & Miller, 

1979); by Jackson who noted higher attrition rates for advisees of inexperienced faculty advisors 

than for those of experienced advisors (Jackson, 1979); and by Pawlicki who revealed greater 

grade improvement for marginal students whose advisors learn self-management techniques 

than for those with untrained advisors (Pawlicki & Connell, 1981). Several studies by Rossman 

indicate that advisors with release time from other duties for advising generally have more 

satisfied advisees since they have more time to work with the students (Rossman, April 1966, 

November 1966, December 1968). 

The Council for the Advancement of Standards in Higher Education (CAS) has written Advising 

Standards (2014) which require that academic advising personnel “engage in continuing 

professional development activities to keep abreast of the research, theories, legislation, policies, 

and development that affect their programs and services.” (CAS, 2014) 

Frequency of Advising 

It is recognized that academic advising helps students adjust to and deal with the challenges of 

college; however, little is known about students’ frequency of interactions with advisors. Using 

data from 52,546 full-time, first-year students at 209 diverse institutions, CCSSE examined the 

frequency with which students met with academic advisors and the way these interactions vary 

by student and institutional characteristics. It was found that the typical first-year student meets 

with an advisor 1 to 3 times during his or her college year; however, the number of meetings 

varies across student subpopulations and institutional types. Some agree that the number of 

advisor-advisee meetings positively influence rates of student persistence and academic standing 

(Ishitani, 2006; Kirk-Kuwaye & Nishida, 2001; Tinto, 1997). 
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Other than the relationship between the number of meetings with an academic advisor and 

retention rates for first-generation students, additional variables (gender, race, major) did not 

prove to be significant predictors of retention. It was concluded that as the number of advisor 

meetings increased, the greater the odds percentage that the student was retained. The tendency 

of older and commuter students to meet less often with advisors (NSSE, 2014) suggests the need 

to examine the extent that advising arrangements meet the needs of these populations. 

The 2017 CCSSE report stated that of the 67,954 students interviewed, 16% reported that their 

first advising session lasted more than 30 minutes, 47% reported 16-30 minutes, and 31% 

reported 15 minutes or less (CCSSE, 2017) and only 34% met more than twice. The number of 

meetings and the length of each meeting are concerns of the faculty, but teaching a full load and 

trying to continually contact the students who do not show up for advising is just not time efficient.  

Retention of Students through Academic Advising 

Perhaps most important, academic advisors help students experience early successes – meeting 

financial aid deadlines, enrolling in courses that advance their career goals, and so on – that build 

their confidence. Over time, these early successes accumulate and give students a strong 

foundation for persevering and meeting the challenges of completing college. 

Academic advising has consistently been reported as a positive influence on student retention 

(Baldridge, Kremere, & Green, 1982; Crockett, 1985; Habley, 1981; Habley & McClanahan, 

2004), and academic advisors are among the few individuals at the institution with whom students 

can obtain access and make a connection (Council for the Advancement of Standards in Higher 

Education (2005). Typically, professional advisors are more readily available year round than 

faculty, allowing students to have consistent contact with the same advisor. Furthermore, 
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academic advising offers an effective retention strategy for individuals considered at most risk for 

dropping out, including first-generation students (Glennen & Baxley, 1985; Schwebel, Walburn, 

Jacobsen, Jerrolds, & Klyce, 2008; Vander Schee, 2007). 

In a quantitative study done in 2013 through the University of Alabama, results were consistent 

with previous studies and student retention literature. The number of advisor meetings was a 

significant predictor of student retention. Findings from this study suggest that for every meeting 

with an academic advisor, the odds that a student will be retained increase by 13%. Furthermore, 

the findings support key elements of higher-education retention theories; specifically, that student 

interaction, engagement, and involvement prove instrumental in keeping students enrolled. A 

student’s perceptions of institutional fit as well as his or her sense of academic and social 

integration can influence the likelihood to persist. Therefore, advising appointments may be one 

of the few institutional mechanisms that consistently connect students to the academic institution 

in meaningful ways. 

Thayer suggested that colleges and universities focus attention on tactical retention solutions, 

such as academic advising to increase the persistence of first-generation and low-income 

students to achieve maximum retention results (Thayer, 2000). According to Vincent Tinto, 

relationships students form (or not) with faculty members affect retention (Tinto, 1990). He 

reminds readers that “The largest proportion of institutional leaving occurs in the first year and 

prior to the beginning of the second year. For this reason alone, the first-year student has become 

a special object of institutional policy aimed at reducing student attrition.” (Tinto, 1993) The 2017 

CCSSE report showed that 47% of first-time-in-college students return to the same institution the 

following fall (National Student Clearinghouse Research Center, 2017). This discrepancy 

suggests that early advising might contribute to increased retention. 
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ACT (2016) institutional data for 2014 reports that on average two-year institutions retain 54.9% 

of students from first year to second year. At Community College of Philadelphia the number of 

first-time students returning was 45% in 2015-16, but after their new advising model was 

instituted, 51% returned. For students returning from fall to spring, those seeing an advisor were 

75% more likely to persist while only 70% of those not seeing an advisor persisted (CCCSE, 

2018). The research literature illustrates seemingly endless examples of academic advising as 

a critical strategy for increasing student satisfaction and retaining students (Baldridge et al., 1982; 

Vlimling & Whitt, 1999; Crockett, 1985; Habley, 1981; Habley & McClanahan, 2004; Lowe & 

Toney, 2000; Tinto, 2006). According to Light, “Good advising might be the single most 

underestimated characteristic of a successful college experience.” (p. 81) 

ACT (2016) institutional data for 2014 reports that on average two-year institutions retain 54.9% 

of students from first year to second year. At Community College of Philadelphia the number of 

first-time students returning was 45% in 2015-16, but after their new advising model was 

instituted, 51% returned. For students returning from fall to spring, those seeing an advisor were 

75% more likely to persist while only 70% of those not seeing an advisor persisted (CCCSE, 

2018). 

Student Satisfaction with Academic Advising 

Academic advising has also been associated with students’ satisfaction, career aspirations, 

perceptions of a supportive environment, and campus navigation (Cuseo, n.d.; Drake, 2011; 

Habley, 1981; National Survey of Student Engagement [NSSE], 2014; Smith & Allen, 2014; 

Swecker et al., 2013; Trombley & Holmes, 1981; Winston et al., 1984). Also, academic advising 

has been linked to persistence and other desirable outcomes (Barbuto et al., 2011; Winston et 

al., 1984). 
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McCleneghan, Simono, and Higginson all found that students placed a high value on academic 

information and counseling in comparison to other student services (McCleneghan, 1974; 

Simono, 1978; Higginson, 1981). Pressma found that students overwhelmingly used academic 

advisors rather than other student personnel professionals (Pressma, 1969). 

Student opinion on the need for more academic advising is supported by the research on the 

relationship of advising to a specific student outcome – retention. Robinson, Gordon, Kendall, 

and Timmons all found that students who dropped out of college were dissatisfied with or had 

received limited academic advising (Robinson, 1969; Gordon, 1971; Kendall 1973; Timmons, 

1077). Price noted the effects of inadequate advising on the dropping of courses (Price, 1975). 

Pascarella found that, in comparison to non-persisting students, persisting students had more 

informal contacts with faculty members for intellectual and course-related concerns and for advice 

(Pascarella & Terenzini, 1977). Endo revealed that persisters used advising services and 

resources more than several types of non-persisters (Endo & Harpel, 1979). Lowe discovered 

that students who received pre-registration counseling had fewer program changes and lower 

attrition rates than did non-counseled students (Lowe, 1980). 

Conclusion 

Nationally, academic advising has become a necessary process for retaining students. They 

must have access to sufficient individualized counseling and advising early on to identify the 

program of study that is best for achieving their personal career goals and to assist them with 

developing a plan to reach those goals. SOWELA, along with many other colleges and 

universities, has identified the importance of academic advising as an integral part of student 

success. 
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In developing Flight Plan: Advising to Arrive at Your Destination, SOWELA has incorporated 

many of the best practices referenced in the literature review to design its own advising model. 

This advising model will transform students from passive receivers of course registration 

information to active participants in an advising process where they demonstrate decision-making 

skills that empower them to achieve their academic and career goals. Over the course of several 

years, SOWELA will gradually build its advising system through a centralized advising unit 

employing full-time academic advisors trained in appreciative and proactive advising practices. 

Not neglecting the importance of faculty in mentor roles, Flight Plan will include checkpoints where 

students meet with specially selected faculty members in their major area. Flight Plan will include 

multiple meetings with students and feature a holistic approach to advising. 
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ACTIONS TO BE IMPLEMENTED 

The Mission of Academic Advising at SOWELA 

In summer of 2017, SOWELA sent a team of four representatives (Christine Collins, Anna Daigle, 

Richard Louviere, and Stephanie Smith) to the NACADA Summer Institute. The team participated 

in numerous informational and training sessions that highlighted the importance and best 

practices of academic advising. The team also participated in hours of small-group working 

sessions where they shared ideas with similar teams from across the United States and Canada. 

At the close of the institute, the team had developed a mission statement that lays a foundation 

for academic advising at SOWELA and has served as guidance during the development and 

creation of Flight Plan: Advising to Arrive at Your Destination. 

FIGURE 4: SOWELA’S MISSION FOR ACADEMIC ADVISING 

The mission of academic advising at 
SOWELA Technical Community College 

is to support and empower students 
to reach their academic and career goals 

by promoting an environment of shared responsibility 
that fosters an ongoing collaboration between advisors and students. 

As stated previously, “the purpose of the Flight Plan QEP is to develop students who can make 

informed decisions leading to the development and execution of an achievable plan for reaching 

their educational and career goals. Through collaboration with academic advisors, students will 

design an Individualized Student Flight Plan for completing their degree programs and will 

demonstrate their understanding of actions considered critical for achieving their plan.” This 

purpose clearly supports the mission for academic advising as stated above. 
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An Overview of Flight Plan 

The SOWELA QEP Development Team spent approximately nine months reviewing extensive 

literature, evaluating the multiple models of advising, examining SOWELA’s potential to 

implement and sustain these models, and defining what we wanted students to learn and 

accomplish. After careful consideration and numerous deliberations, the QEP Development 

Team designed a model of academic advising drawing upon several tenants of best practices. 

 The blended model of academic advising ensures an emphasis on centralized advising 

while incorporating the expertise of faculty advisors as well. Centralized advising, as cited 

in the literature review (Tinto, 2012), assures that all students receive consistent 

information and enables the accuracy of such to be monitored efficiently. Centralized 

advising also allows students to establish a personal rapport with an advisor who can 

guide them from the first advising session to graduation. Pardee (2004), supports the 

inclusion of checkpoints with faculty advisors encourages students to connect with 

professionals in their chosen majors who may be valuable resources as students near 

graduation and desire assistance with networking, internships, and recommendations as 

they navigate the job market. This model of academic advising will move SOWELA’s 

current practices from little more than course selection to a holistic approach centered on 

helping students reach their career and educational goals. 

 SOWELA has also chosen to execute a number of advising practices pulling elements 

from both proactive and appreciative advising. Proactive advising involves the intentional 

contact with students designed to prevent the student from falling into common pitfalls that 

students face when starting college. Appreciative advising promotes multiple meetings 

with students and encourages the advisor to develop a welcoming rapport where probing 

questions encourage students to examine their goals and design a plan for bringing these 

goals to reality. Research consistently supports that an increase in the number of 
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meetings with advisors positively influences the rates of student persistence and academic 

standing (Ishitani, 2006; Kirk-Kuwaye & Nishida, 2001; Tinto, 1997). 

 The QEP will be implemented gradually over several years to avoid a negative impact on 

SOWELA’s financial stability. Hallmarks of the implementation include targeting first-time 

students and hiring additional academic advisors at strategic times as the target 

population grows. 

Actions to be Implemented 

Director of Academic Advising 

The mainstay of SOWELA’s Flight Plan is the establishment of a centralized advising unit. To 

launch significant changes in the college’s advising processes and systems will require 

experienced leadership. The Director of Academic Advising will lead the advising unit, serve as 

a resource for academic advisors, coordinate interdepartmental communications, and manage 

the daily operations of the academic advising unit. The Director of Academic Advising, Dedrick 

Smith, while reporting to the Executive Director of Enrollment Management and Student Affairs, 

will be the primary lead for implementing the QEP, essentially serving as the program manager 

of the QEP and directing Flight Plan to its completion. The Director of Academic Advising began 

employment at SOWELA on June 25, 2018. The position description of the Director of Academic 

Advising is found in Appendix G. 

Full-time Academic Advisors 

Academic Advisors are integral to facilitate the many components of holistic advising. They will 

work to build collaborative relationships with students and assist with the development of a 

focused, well-designed plan for achieving their academic goals. Academic advisors will work with 

students from the time they meet for their first advising appointment until graduation. Since the 
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implementation of the QEP will be incremental over the course of several years, academic 

advisors will be hired at strategic times that assure fiscal responsibility while the number of 

students served in the QEP expands each semester. The implementation timeline indicates the 

times at which academic advisors will be brought on staff. 

Academic advisors (position description in Appendix M) will assist students with reaching their 

goals by employing a full scope of strategies that support the proactive and holistic approach to 

advising as envisioned by the QEP Development Team. The early connection established with 

students often makes a lasting impression. Therefore, academic advisors will utilize an Academic 

Advising Syllabus to assure the advising process is as consistent and efficient as possible. 

Academic advisors will review results of Career Coach testing with students to discuss the fit of 

their career choices. Academic advisors will assist students with the development of a 

personalized flight plan by incorporating elements of appreciative advising to design a balanced, 

achievable plan. Other duties include interpreting placement scores, assistance with course 

selection, follow-up on schedule changes and no-show reports, checking mid-term and final 

grades, monitoring Early Alert referrals, exploring transfer opportunities, and making referrals to 

student support services as needed. Led by the Director of Academic Advising and in 

collaboration with the Academic Deans, academic advisors will be cross-trained to be 

knowledgeable about all program requirements whether students are pursuing certificate, 

diploma, associate, or transfer options. Advisors, with the assistance of the Office of Planning 

and Analysis, will also be responsible for collecting and reporting data critical to assessing the 

student learning outcomes and the success of the new advising program. 
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Academic Advising Syllabus 

The use of the Academic Advising Syllabus (Appendix N) will lend structure and consistency to 

the advising process, defining the roles of the academic advisor, student, and faculty advisor while 

standardizing the advising experience and permitting a holistic approach to the student’s 

academic career. With the guidance of the syllabus, students will become more responsible for 

setting their academic goals and completing them. The Academic Advising Syllabus will help 

students understand their role in the advising process recognizing that academic planning is an 

active, rather than passive, part of their education. It also serves as a student-friendly resource 

for developing and monitoring their educational goals. 

Academic Advising Council 

Once the writing of QEP is finalized, the formal functioning of the QEP Development Team will be 

complete and the committee will be discharged. While the Director of Academic Advising will 

serve as the program manager, the QEP establishes the Academic Advising Council (AAC) which 

will function as the QEP Implementation Team (Appendix O). The AAC, which plans to meet 

monthly, will review assessment results and recommend changes to the advising process when 

necessary. While the QEP is planned as a five-year initiative, the academic advising unit that it 

establishes will remain a functional unit at SOWELA. Thus, the AAC is intended to be a 

permanent committee. The Executive Director of Enrollment Management and Student Affairs, 

in collaboration with the Director of Academic Advising, was responsible for selecting the 

membership of the AAC. 

Faculty Advisors and Checkpoints 

While academic advisors will partner with students throughout their tenure at SOWELA, it is also 

essential for students to build collaborative relationships with faculty in their instructional areas. 

Flight Plan establishes a mechanism referred to as checkpoints where students can meet with 
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Faculty Advisors. Each instructional program will determine the times in a student’s progress 

when the Faculty Advisors will meet with the students. Checkpoints may occur after a student 

completes developmental coursework, when a student earns a specified number of credit hours, 

or perhaps when a student is eligible for an exit point or earns an industry-based credential. 

Checkpoints may be conducted on an individual basis or in small groups at the discretion of each 

instructional program. 

Electronic Advising Plan 

When a student meets with an Academic Advisor or a Faculty Advisor, it is essential that a 

summary of the meeting be recorded. This information must be accessible to the student, 

academic advisor, and faculty advisor. Instead of being a static document, an electronic plan 

provides the needed accessibility and is easy to update and modify. At this writing, Blue Banner, 

which is an electronic scheduling/advising tool, may be used to record important notes. It should 

be noted that SOWELA, as a member of the Louisiana Community and Technical College 

System, is implementing Ellucian Degree Works, which will include the Student Educational 

Planner feature. This academic planning solution allows students and advisors to lay out a 

recommended sequence of classes that fulfill program requirements by providing roadmaps and 

plans to keep students informed and on track, clearly defining academic expectations for students 

and advisors, and improving efficiency. Providing training in Blue Banner and/or Banner 9 is 

crucial to assure that all advisors understand the functionality of these programs. 

Other Critical Components of the QEP 

In order to implement the QEP Flight Plan, several elements of the plan had be completed before 

academic advisors could begin consulting in October 2018 with students who would be in Spring 

2019 cohort. The Director of Academic Advising established several guidelines for the operation 

and management of the newly created advising unit. 
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 A system for assigning students to academic advisors needed to be developed. At the 

current time, while academic advising is strongly promoted, students are not required to 

meet with academic advisors. The Director of Academic Advising decided that students 

may schedule an appointment or “walk in” the first time they seek to meet with an 

academic advisor. It is hoped that this flexibility will encourage students to seek 

assistance from academic advisors at times that are convenient for themselves. For “walk 

in” sessions, students will meet with the first available academic advisor and will be 

officially assigned to the caseload of that academic advisor. 

 One of the key features of the SOWELA’s Flight Plan is the integration of checkpoints in 

the advising process. Checkpoints are meetings with Faculty Advisors from the student’s 

program of study. The Director of Academic Advising coordinated with the Deans of each 

academic school to determine when checkpoints are required in each program (Appendix 

R). The Director of Academic Advising also consulted with the Deans to identify which 

faculty members in each program area would be designated as Faculty Advisors. Careful 

consideration was given to utilize those faculty members who were not only 

knowledgeable in their respective disciplines but also maintained an active involvement 

with colleagues in business and industry. Another consideration was to select faculty 

members with strong and diverse interpersonal skills with whom students would likely 

develop a positive rapport. 

 The Director of Academic Advising also led the creation of resource files for each 

curriculum area. With the assistance of the Academic Advisors, resources specific to each 

curriculum were collected and organized by program of study. These resources included 

progression plans, degree audits, course completion flow charts, lists of Faculty Advisors, 

recommended lists of elective courses, and pre-requisites other than coursework that are 

needed before entering specific phases or classes within particular majors. By creating 

resource files for each academic advisor, SOWELA assures that all students receive 
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accurate and consistent information regardless of the academic advisor to whom they are 

assigned. Further, every semester the academic advisors will confer with the Deans of 

each school to maintain accurate information related to any curricular or programmatic 

updates. 

 Providing training for academic advisors and faculty advisors is critical to the success of 

the QEP. The Director of Academic Advising will lead all on-campus training initiatives for 

faculty advisors and academic advisors. Advisors will also be afforded opportunities to 

attend professional development activities and conferences to keep abreast of 

developments related to academic advising as well as in areas that affect the programs 

and services of students they advise. This training will be ongoing as the advising unit 

continues to grow and more students are participants in the QEP cohorts. 

The Implementation Timeline 

The timeline that follows includes the components discussed above as well as other tasks 

deemed integral to the success of Flight Plan. It includes the rollout of the QEP to the Morgan 

Smith and Oakdale instructional sites. The timeline for evaluating the QEP is included in the 

section on Assessment. 
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TIMELINE FOR IMPLEMENTATION OF FLIGHT PLAN 

A key factor to the success of SOWELA’s QEP is establishing a new centralized advising unit 

where one currently does not exist. The creation of a new functional unit necessitates the 

acquisition of a number of new employees. Wise financial stewardship dictated that SOWELA 

carefully develop a strategy to initiate Flight Plan and gradually expand its scope over a period of 

several fiscal years. A critical factor for the success of this implementation was to define the QEP 

target population as “first time at SOWELA, degree-seeking students.” This in itself permits an 

incremental scaling of the QEP as it involves only new students. To further assure a manageable 

growth of the advising unit, the QEP will be initiated at the main campus in Lake Charles and will 

identify students enrolled in Spring 2019 as the pilot cohort. It should be noted that while this 

cohort of students is enrolled in Spring 2019, Flight Plan advising strategies will be implemented 

beginning in October 2018. The Director of Academic Advising and two academic advisors will 

be on staff at the time of this implementation. As new students continue to enroll at the main 

campus and as implementation plans expand to the instructional sites, additional academic 

advisors will need to be hired. The QEP will be fully implemented by Spring 2020 when Flight 

Plan advising practices will be introduced for students who plan to enroll in Fall 2020 at the 

Morgan Smith and Oakdale instructional sites. Standard 7.2 requires that SOWELA “commits 

resources to initiate, implement, and complete the QEP.” In the Resources section of this 

document, SOWELA demonstrates its commitment to providing appropriate financial and human 

resources to initiate the QEP. The plan above, Figure 5 on the following page, and the budget 

addressed in a later section illustrate SOWELA’s implementation strategy, timeline, and capability 

to execute Flight Plan from implementation through completion. 
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ORGANIZATIONAL STRUCTURE 

It is imperative that any project with the broad-reaching scope of the QEP be implemented and 

managed effectively. The Executive Director of Enrollment Management and Student Affairs will 

be responsible for the overall execution of the QEP while the day-to-day implementation of the 

Flight Plan will be led by the Director of Academic Advising. Working with the Academic School 

Deans, the Director of Academic Advising will facilitate the assimilation of information relative to 

all instructional programs. The Academic Advisors will be trained to assist every student 

regardless of the program in which they enroll. They will work most closely with the Faculty 

Advisors and, of course, the students. They will also be responsible for connecting the student 

to the appropriate Faculty Advisor for the periodic checkpoints as requested by each program 

area. This model of centralized advising will assure that accurate and consistent information is 

delivered to SOWELA students. 

The QEP also establishes the Academic Advising Council (AAC) that serves as a consultative 

group for academic advising and reports to the Executive Director of Enrollment Management 

and Student Affairs. During the five-year lifespan of the QEP, the AAC is responsible for assisting 

SOWELA with all aspects of implementing the QEP thus serving in the capacity of an 

Implementation Team. The AAC will be comprised of representatives from a cross-section of 

SOWELA’s operational and academics units (Appendix O). The AAC assures, as stated in 

Standard 7.2, the “broad-based support of institutional constituencies” in the implementation of 

the QEP. 

Another critical relationship imbedded in the QEP involves continuous coordination between the 

Director of Academic Advising and the Office of Planning and Analysis. Assessment of student 
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learning outcomes as well as the academic advising process is an integral part of measuring the 

success of the implementation of the QEP. 

Figure 6 illustrates the organizational structure of the QEP. It depicts the direct reporting 

relationships (solid lines) as well as the major collaborative relationships (dotted lines) critical to 

the successful implementation and assessment of the QEP. 

Organizational Chart for the QEP 

FIGURE 6: DIAGRAM - ORGANIZATIONAL STRUCTURE OF THE QEP 

Chancellor 

Director of 
Academic Advising 

Academic Advising 
Council 

(Implementation Team) 

Executive Director of 
Enrollment Management 

and Student Affairs 

Academic School 
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Academic Advisors Faculty Advisors 
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Office of Planning and 
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RESOURCES 

Budgeting of Human and Financial Resources 

SOWELA Technical Community College recognizes the importance of providing sufficient human 

and financial resources to facilitate the effective implementation and sustainability of the Flight 

Plan QEP. From the time that Flight Plan was conceptualized, SOWELA’s Chancellor, Dr. Neil 

Aspinwall assured the QEP Development Committee that adequate funding would be made 

available. The creation of a new centralized advising unit is the cornerstone of the Flight Plan. 

To fully implement the QEP requires additional personnel including the Director of Academic 

Advising and a number of academic advisors. In considering how many advisors would be 

needed to support the Director, SOWELA adopted the best practices of caseload advising. Dr. 

Jayne Drake, past president of NACADA and presenter at the 2017 Summer Institute, proposed 

that advising is teaching. When asked about ‘class size’, Dr. Drake cautioned that every institution 

is unique in its needs; however, she suggested that a caseload of 300 – 350 students to one 

advisor may provide a reasonable target until an institution can properly assess the effectiveness 

of its advising model (Academic Advising Approaches, 2017). SOWELA plans to hire eight full-

time academic advisors. However, if enrollment grows faster than projected or if the advisor 

caseload becomes unmanageable, SOWELA is prepared to hire additional advisors. The 

implementation and budget requirements set forth in the following table illustrate the gradual 

employment of eight academic advisors to work with the Director of Academic Advising. SOWELA 

recognizes that to successfully implement and obtain the desired outcomes of the QEP requires 

the creation of a new functional unit within the College. As is necessary with any organizational 

restructuring or expansion, SOWELA prepared for a significant impact on the institution’s 

finances. Several members of the QEP Development Committee met with the Chancellor 

Aspinwall in April 2017 at which time he reaffirmed SOWELA’s commitment to financially 
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supporting the QEP. Several discussions between committee members and the Vice Chancellor 

for Finance also confirmed this commitment. 

Defining the target population as first-time students enrolling at SOWELA allows for an 

incremental implementation of the QEP. By examining past enrollment trends of first-time 

students at SOWELA, the QEP Development Committee created a timeline for strategically hiring 

the new Academic Advisors. Standard 7.2 requires that SOWELA commits resources for the 

initiation, implementation, and completion of the QEP. Over 90% of the proposed budget will be 

utilized to offset the cost of new personnel. This hiring plan allows SOWELA to create the new 

advising unit while practicing responsible stewardship of the institution’s resources, both human 

and financial. The budget which follows summarizes the expenditures throughout the 

implementation of the QEP. Further, it assures the continued operation of the centralized advising 

unit even beyond the five-year plan presented in the QEP. 

Summary of Budget Details 

Expenses for personnel were determined by using a base salary plus 42% for employee benefits. 

A three percent annual increase in pay was also anticipated and incorporated in anticipation that 

the results of an ongoing salary study at the College that may warrant salary adjustments. The 

Director of Academic Advising will devote approximately 80% of his time and effort on academic 

advising and managing the QEP. The committee also allocated funding for purchasing, and 

possibly replacing, computers and printers for each new employee. Computer tablets will also be 

purchased so students will be able to complete an online career assessment at the beginning of 

their first advising session. Professional development will be available for the Director of 

Academic Advising and Academic Advisors including NACADA memberships and opportunities 

to attend the NACADA annual meetings and summer institutes as well as the SACSCOC Annual 
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Meeting. The budget also includes funding for marketing and promotional initiatives. These 

monies are particularly important as Flight Plan is introduced to the SOWELA community but are 

also provided to promote awareness and reinforce the importance of the QEP throughout its 

implementation. 
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TABLE 15:  QEP FIVE-YEAR BUDGET PLAN

Year 1

2018-2019

Year 2

2019-2020

Year 3

2020-2021

Year 4

2021-2022

Year 5

2022-2023

PERSONNEL

QEP Co-chair stipend 2,000.00

Director of Academic Advising (80%) 68,160.00 70,204.80 72,310.94 74,480.27 76,714.68

Academic  Advisors 106,500.00 242,820.00 410,653.50 422,973.11 435,662.30

Total 176,660.00 313,024.80 482,964.44 497,453.38 512,376.98

PROFESSIONAL DEVELOPMENT

SACSCOC Annual Meeting 4,000.00 4,000.00 2,000.00 2,000.00 2,000.00

NACADA Annual Meeting 6,000.00 6,000.00 6,000.00 6,000.00 6,000.00

NACADA Summer Institute 9,300.00

NACADA membership 225.00 300.00 300.00 150.00 150.00

Total 19,525.00 10,300.00 8,300.00 8,150.00 8,150.00

EQUIPMENT

Computers 4,200.00 4,200.00 4,200.00 4,200.00 4,200.00

Printers for Advisors 1,095.00 1,095.00 1,095.00 1,095.00 1,095.00

Samsung Tablets 1,036.00

Tablet cases 283.00

Total 6,614.00 5,295.00 5295 5295 5295

OFFICE SUPPLIES

Copier expenses 420.00 420.00 420.00 420.00 420.00

Professional printing services 1,000.00 400.00 400.00 400.00 400.00

Postage 0.00 300.00 300.00 300.00 300.00

Miscellaneous supplies 1,000.00 500.00 500.00 500.00 500.00

Total 2,420.00 1,620.00 1,620.00 1,620.00 1,620.00

MARKETING & PROMOTION

Giveaways (cups, pens, etc.) 2,500.00 500.00 500.00 300.00

T-shirts for students 2,500.00

Printing services 250.00 250.00

Student activities 500.00 500.00 200.00 200.00 200.00

Total 5,750.00 500.00 950.00 700.00 500.00

MISCELLANEOUS EXPENSES

Travel 6,000.00 6,000.00 6,000.00 6,000.00

Items not listed 5,000.00 2,500.00 1,000.00 1,000.00 1,000.00

Total 5,000.00 8,500.00 7,000.00 7,000.00 7,000.00

ANNUAL TOTALS 215,969.00 339,239.80 506,129.44 520,218.38 534,941.98

GRAND TOTAL 2,116,498.60
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ASSESSMENT 

The purpose of a QEP is to describe a course of action for enhancing education quality. 

To determine whether the planned course of action is delivering the expected results, 

assessment measures must be implemented. As posited by Campbell (2005a), “we must 

assess in order to gather evidence to make improvements to our programs” (para 

1). “More importantly, we must engage in assessment to understand how and what 

students are learning through their involvement in their academic advising experiences” 

(as cited in Campbell, 2005a, para 1). “The evidence we gather for understanding should 

then be used to support improvements in the academic advising process and student 

learning” (Campbell, 2005a, para 1). SOWELA’s QEP assessment plan distributes the 

responsibility of assessment among the most qualified personnel and organizational 

units. By sharing the responsibility of assessment across multiple stakeholders, 

SOWELA assures the accuracy and integrity of the assessment process through an 

unbiased procedure. 

The success of the QEP, Flight Plan, will be measured by assessing the student learning 

outcomes (SLOs) and evaluating the new advising unit as well as the new processes and 

procedures utilized in developing and implementing the plan. To continually measure their 

progress as students move toward achieving their academic goals, a series of formative 

assessment strategies will be utilized to assess the identified student learning outcomes. 

These interim evaluations are described in Figures 7, 8, and 9. The data gathered will be 

very informative, letting the advisor know immediately whether students have met the 

objectives of the outcome or whether further intervention is required. At the end of each 
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semester, the Office of Planning and Analysis (OPA) will collect, analyze, and 

disseminate the aggregate data for each cohort. Under the guidance of the OPA, the 

analytic results will be evaluated by the Director of Academic Advising and SOWELA’s 

Institutional Effectiveness Committee (IEC). These assessment results will be shared 

with the Academic Advising Council (AAC). Regular meetings of the AAC and IEC 

provide on-going opportunities to consider assessment results and, accordingly, make 

recommendations for improving the QEP and its associated processes and procedures. 

The Academic Advising Council, which serves as the QEP Implementation Team, will 

work closely with the OPA and the Vice Chancellor for Finance to modify assessment 

processes and budget commitments that may result from changes to the academic 

advising process. 

The QEP assessment plan provides that formative assessments will be used to measure 

the student learning outcomes and summative measures will assess the effectiveness of 

the academic advising unit and the QEP itself. Each year, the Director of Academic 

Advising will prepare an annual report that includes summaries of the data collected, 

analyzed, and reported. It will also describe any changes that were implemented resulting 

from suggestions by the Academic Advising Council. Each of these annual reports will 

be summarized and used as the basis for compiling the Five-Year Impact Report.  
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Assessing Student Learning Outcomes 

SOWELA’s Flight Plan identifies three student learning outcomes of the QEP as indicated 

below. These SLOs promote three levels of student development through the advising 

process. The target student population for the QEP: 

- will actively participate in the academic advising process. 

- will establish a plan to achieve their academic goals. 

- will persist toward their academic goals. 

The plan that follows identifies specific, measureable outcomes and describes a plan for 

identifying appropriate baseline data and targets for improvement.  As SOWELA’s Flight 

Plan is a new initiative, baseline data is not readily available. With the gradual 

implementation of the QEP, the Office of Planning and Analysis will identify a new cohort 

each semester. Data collected from the first two cohorts, Spring 2019 and Fall 2019, will 

be evaluated to establish relevant baselines for the student learning outcomes and for the 

QEP target population in the succeeding years of implementation. 
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FIGURE 7: ASSESSMENT OF FLIGHT PLAN SLO 1 
Flight Plan Student Learning Outcome 1: Students will actively participate in the academic advising 
process. 

Student Action College Facilitator(s) When to Assess Assessment Baseline* 

Assessment 1.1 After 
receiving information 
regarding the advising 
process, students will 
schedule an 
appointment to meet 
with an academic 
advisor. 

Office of Admissions, 
Academic Advising Unit, 
Office of Information 
Resources and 
Technology 

Each semester ____% of the students will 
schedule appointments to 
meet with their advisor. 

Assessment 1.2 
Students will meet 
with an academic 
advisor each semester. 

Academic Advisor, 
Office of Planning and 
Analysis 

Each semester ____% of students will meet 
with an academic advisor 
each semester. 

Assessment 1.3 
Students will actively 
engage in the advising 
session. 

Academic Advisor, 
Office of Planning and 
Analysis 

Each semester ____% of students will score 
at least 18 points on the 
Student Engagement 
Questionnaire (Appendix P). 

*Data collected from Spring 2019 and Fall 2019 will be evaluated to establish baselines. 

FIGURE 8: ASSESSMENT OF FLIGHT PLAN SLO 2 
Flight Plan Student Learning Outcome 2: Students will establish a plan to achieve their academic 
goals. 

Student Action College Facilitator(s) When to assess Assessment Baseline * 

Assessment 2.1 
Students will 
complete the Pre-
Flight Instructions 
form (Appendix Q). 

Academic Advisor, 
Office of Planning and 
Analysis 

At the 1st advising 
session of the first 
semester 

___% of students will return 
the completed Flight Plan to 
the Academic Advisor. 

Assessment 2.2  
Students will 
complete a career 
assessment. 

Academic Advisor, Office 
of Career Planning, 
Office of Planning and 
Analysis 

At the 1st advising 
session of the first 
semester 

___% of students will 
complete the career 
assessment. 

Assessment 2.3 
Students will create 
an Individualized 
Student Flight Plan 
(Appendix L). 

Academic Advisor, Office 
of Planning and Analysis 

Beginning at the 
second advising 
session and as 
needed thereafter 

____% of student will create 
an Individualized Student 
Flight Plan. 

*Data collected from Spring 2019 and Fall 2019 will be evaluated to establish baselines. 
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FIGURE 9: ASSESSMENT OF FLIGHT PLAN SLO 3 

Flight Plan Student Learning Outcome 3: Students will persist toward their academic goals. 

Student Action College Facilitator(s) When to assess Assessment Baseline* 

Assessment 3.1 
Students will register 
for courses as 
identified on their 
Individualized Student 
Flight Plan. 

One Stop Enrollment 
Center, Office of 
Planning and Analysis 

Each semester ___% of students will 
register for courses as 
identified on their 
Individualized Student Flight 
Plan. 

Assessment 3.2 
Students will 
complete the courses 
on their  
Individualized Student 
Flight Plan. 

Academic Advisors, 
Office of the Registrar, 
Faculty, Office of 
Planning and Analysis 

Each semester ___% of the hours 
attempted on the 
Individualized Student Flight 
Plan will be completed. 

Assessment 3.3 
Students will return  
for the next fall/spring 
semester and follow  
their Individualized  
Student Flight Plan.  

Office of the Registrar,  
Office of Planning and  
Analysis  

Twice annually ___% of  students will  
demonstrate persistence by  
returning for the next  
semester and continuing to  
follow their Individualized  
Flight Plan.  

*Data collected from Spring 2019 and Fall 2019 will be evaluated to establish baselines. 

After applying for admission to SOWELA, students will receive an official letter of 

acceptance from the Office of Admissions. This communication will inform students in 

the target population about the advising process and will include the Pre-Flight 

Instructions (Appendix Q) and the Academic Advising Syllabus (Appendix N). These 

documents inform the student not only of procedures of the advising process but also of 

the expectations of their involvement. 

Students will be required to complete a self-analysis, the Pre-Flight Instructions, prior to 

meeting with an academic advisor. The responses will provide the academic advisor with 

basic information that can be used to help students develop an achievable plan for 

reaching their educational goals. Students will also complete an abbreviated version of 
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the Career Coach assessment inventory to assist in determining whether their selected 

major aligns with the results of the assessment instrument. 

During their first meeting with an academic advisor, students will be guided to use the 

responses to the pre-flight questions and results from the career assessment to create 

schedules for their first semester. Advisors will also instruct students on how to use 

academic resources to develop the Individualized Student Flight Plans that align with their 

academic goals. 

After students meet with their advisor, they will be required to follow-through with 

registration for courses as identified on their Individualized Student Flight Plans. 

Progression and persistence will be measured by tracking whether students complete the 

courses in their Individualized Student Flight Plans for which they have registered and 

whether they return each semester until they complete their degrees. 

Assessing Effectiveness of the Academic Advising Unit and the QEP 

The SLOs identified above are direct measures of actions that demonstrate elements of 

the student learning outcomes. The QEP Development Team identified the target 

population as first time at SOWELA degree-seeking students allowing the QEP to scale 

up gradually. The Director of Academic Advising and the Office of Planning and Analysis 

have worked together to establish a system that identifies each student’s starting 

semester and enables the Office of Planning and Analysis to aggregate data based on 

the semester cohorts. Following these cohorts until graduation will permit longitudinal 
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studies and allow SOWELA to evaluate the effectiveness of the academic advising unit 

and the QEP’s direct student learning outcomes. 

Flight Plan not only establishes a new functional unit, but also many new processes and 

procedures. To ensure the academic advising unit is operating at an optimal level, 

SOWELA will use formal and informal measures to assess these new processes and 

procedures. Regular meetings of the Academic Advising Council will provide for review 

of these formative evaluations and lay the basis upon which the Council will recommend, 

as needed, adjustments to processes and procedures. The Director of Academic 

Advising, along with the academic advisors, will adopt and implement the 

recommendations of the Academic Advising Council. The Academic Advising Council is 

composed of a diverse representation from across the institution as shown in Appendix 

O. 

As detailed previously, when selecting the topic for the QEP, SOWELA analyzed data 

from several assessment instruments that included survey items directly related to the 

college’s academic advising processes. Several of these items from the Survey of 

Entering Student Engagement (SENSE) and the Community College Survey of Student 

Engagement (CCSSE) are identified below and provide summative data for analysis.  

Using data from SENSE and CCSSE, SOWELA has determined baselines against which 

anticipated improvement will be measured. Continuous tracking of these survey results 

yields unbiased data which SOWELA will use to evaluate the effectiveness of the advising 

unit and the QEP. 
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FIGURE 10 – SENSE SURVEY ITEMS CRITICAL FOR ASSESSING THE EFFECTIVENESS OF  THE ACADEMIC ADVISING UNIT AND 

THE QEP 

Survey Items from SENSE Baseline Data Targeted for Improvement 

I was able to meet with an academic advisor at times 
convenient for me. 

30.5% of students responded 
Strongly Disagree, Disagree, or Neutral. 

An advisor helped me to select a course of study, 
program, or major. 

30.6% of students responded 
Strongly Disagree, Disagree, or Neutral. 

An advisor helped me to set academic goals and to 
create a plan for achieving them. 

56.3% of students responded 
Strongly Disagree, Disagree, or Neutral. 

An advisor helped me to identify the courses I needed 
to take during my first semester. 

25.2% of students responded 
Strongly Disagree, Disagree, or Neutral. 

A college staff member talked with me about my 
commitments outside of school (work, children, 
dependents, etc.) to help me figure out how many 
courses to take. 

67.2% of students responded 
Strongly Disagree, Disagree, or Neutral. 

FIGURE 11 – CCSSE SURVEY ITEMS CRITICAL FOR ASSESSING THE EFFECTIVENESS OF THE ACADEMIC ADVISING UNIT AND 

THE QEP 

Survey Items from CCSSE Baseline Data Targeted for Improvement 

How often do you use academic advising/planning 
services at this college? 

28.8% of students responded 
Don’t Know/Not Applicable, Rarely, or Never. 

How satisfied are you with academic advising at this 
college? 

18.9% of students responded 
Not Applicable or Not at All. 

How important is academic advising/planning to you 
at this college? 

7% of students responded 
Not at All. 

How often do you use career counseling services at 
this college? 

62% of students responded 
Don’t Know/Not Applicable, Rarely, or Never. 

How satisfied are you with career counseling at this 
college? 

14.9% of students responded 
Not at All. 

In addition, the CCSSE and SENSE, as well as sources in the literature review, support 

the premise that a well-designed and carefully implemented advising strategy can lead to 

positive performance in several areas reflective of the academic advising process. 

Several of these summative measures are identified below. 

 Increase in retention rates 

 Increase of graduation rates and number of students graduating on time (within 150% of 

their time projected for their program graduation) 
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 Decease in the number of students who change their majors 

 Decrease the time to graduation 

 Increase in satisfaction with academic advising services 

While none of these are direct measures of the QEP student learning outcomes, they can 

be used to assess the effectiveness of the academic advising as a unit. These 

performance indicators have potential to be positively impacted by the academic advising 

process. SOWELA will continue to administer the SENSE and CCSSE each year with 

particular attention to the questions related to academic advising. Students will also 

complete a survey of advising after each meeting with an academic advisor and after 

checkpoint meetings with their faculty advisors. Further, utilizing these instruments will 

assure that the evaluation of the academic advising unit and the QEP Flight Plan will 

become an integral component of SOWELA’s comprehensive planning and evaluation 

processes as enumerated in the College’s Institutional Effective Plan. 
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Appendix A: SACSCOC Leadership Team and SACSCOC Steering Committee 

  SACSCOC LEADERSHIP TEAM 

     

       

        

      

      

 
 
 
 

   SACSCOC STEERING COMMITTEE 
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Dr. Neil Aspinwall – Chancellor 

Dr. Fitzpatrick Anyanwu – Executive Director of Planning and Analysis 

Dr. Jamir Chowdhury - Senior Institutional Research Associate for Analytics and Data Integrity 

Dr. Paula Hellums – Vice Chancellor for Academic Affairs 

Jeanine S. Newman – Vice Chancellor for Finance 

Dr. Neil Aspinwall – Chancellor 

Dr. Fitzpatrick Anyanwu – Executive Director of Planning and Analysis 

Dr. Paula Hellums (SACSCOC Liaison) – Vice Chancellor for Academic Affairs 

Angela Madden – Assistant Professor of English 

Jeanine S. Newman – Vice Chancellor for Finance 

Stephanie Smith – Program Coordinator and Professor of Mathematics 
(later Dean of Instruction) 
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Appendix B: QEP Topic Selection Committee 

Karlee Chaumont – Student Representative 

Lois Clausen – Support Coordinator for the School of Business and Applied Technology 

Desiree Devereaux-Heis – E-Learning Program Coordinator 

Kimberly Eaves – Program Coordinator and Assistant Professor of Nursing 

Paula Hellums (SACSCOC liaison) – Vice Chancellor for Academic Affairs 

Jaris Hollier – Student Representative 

Richard Louviere – Program Coordinator and Instructor of Process Technology 

Angela Madden (Co-chair) – Assistant Professor of English 

David Shankle – Associate Professor and Dean of the School of Business and Applied 
Technology 

Stephanie Smith (Co-chair) - Program Coordinator and Professor of Mathematics 

Laura Wilkins – Data and Reporting Coordinator for Institutional Research 
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Appendix C: QEP Presentation (Fall Convocation 2016) 
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Appendix D:  Spring 2017 – College Conference Day 
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Appendix E:  Class Climate Online Student Survey 
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Appendix F: QEP Development Committee 

Wayne Bebee – College and Career Transition Coordinator and Career Coach 

Jamir Chowdhury – Senior Institutional Research Associate for Analytics and Data Integrity 

Christine Collins – Director of Student Support Services 

Anna Daigle – Executive Director of Enrollment Management and Student Affairs 

Kimberly Eaves – Program Coordinator and Assistant Professor of Nursing 

Debbie Lejeune – Program Coordinator and Professor of Office Systems Technology 

Richard Louviere – Program Coordinator and Instructor of Process Technology 

Angela Madden (Co-chair) – Assistant Professor of English 

Rachel Regan – Enrollment Specialist / 5 for 6 Job Enrichment Coordinator 

Angela Schexnider – Director of Enrollment Services and Student Engagement / One-Stop 
(Morgan Smith Instructional Site) 

David Shankle – Associate Professor and Dean of the School of Business and Applied 
Technology 

Sallie Shepherd – Instructor of Mathematics 

Stephanie Smith (Co-chair) – Program Coordinator and Professor of Mathematics 
(later named Dean of Instruction) 
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Appendix G: Position Description for Director of Academic Advising 

Job Title:  Director  of  Academic Advising  Grade:   

Department:  Enrollment Management and Student Affairs  Updated:  04-20-2018  

Reports to:  Executive Director of Enrollment Management  FLSA Status:  Exempt  

Position Summary: 

The Manager of Academic Advising works collaboratively with college leadership, academic affairs, career services, 
financial aid, and the Student Success Center to implement the institutional vision for strong student engagement, 
retention, and completion strategies.  The scope of work within the Academic Advising area includes developing 
and assessing the philosophy and strategies for the institution's advising component of student engagement; 
developing and implementing advising staff training programs; supervising, hiring, and coordinating training for all 
advising staff; maintaining and coordinating advising staff during the registration cycle and peak advising periods; 
ensuring consistent and quality communication with the students to promote student success; ensuring accurate 
advising information is available on the web/portal and assisting with targeted student success efforts. 

Essential Duties and Responsibilities: 

 Supervises, hires, evaluates, and trains all advising staff. Supports advising staff during peak advising periods to 
ensure a high-quality, consistent, and accurate advising culture that is aligned with the college’s mission to 
promote student success. 

 Develops and assesses the procedures, mechanisms, and strategies for the institution’s advising component of 
student engagement. Facilitates changes as necessary to maintain continuous advising quality to ensure best 
practices are being implemented, documented, and adjusted based on process analysis. 

 Provides consistent and accurate advising information to students through the web/portal and staff/faculty, as 
well as across departments to ensure that all disseminated information is consistently updated. 

 Analyzes and maintains enrollment data, identifying retention and persistence patterns and other relevant 
information to provide for informative decisions regarding academic advising, its processes, and its outcomes. 

 Facilitates communication and collaboration between the Vice Chancellor for Academic Affairs, Deans, 
Program Coordinators, College Leadership, and all departments to coordinate and support advising efforts 
and create a positive environment conducive to implementing and maintaining a comprehensive, internally 
supported academic advising program. 

 Leads the Quality Enhancement Plan Implementation Committee. Disseminates Quality Enhancement Plan 
activity information including an annual report. Produces the fifth-year interim report according to SACSCOC 
compliance requirements to ensure the Quality Enhancement Plan is executed as written. 

 Develop and deliver advising staff training programs and formal presentations to leadership groups, faculty 
and staff. 

 Responsible for the planning, tracking, and analyzing of the SOWELA early alert system for students. 

 Oversees the testing center, and new student orientation. 

 Collaborates with the Executive Director of Enrollment Management and Student Affairs and other campus 
departments concerning student success and retention efforts. 

Minimum Requirements: 

 Bachelor’s degree and five years related experience working with college students or young adults in an 
academic advising, career services, or consulting capacity in a higher education environment. 

 One to three (1-3) years supervisory experience, preferred. 
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Flight Plan SOWELA Technical Community College 

 Master’s degree preferred 

Required Knowledge, Skills and Abilities: 

 Ability to work in a collaborative, team environment with both small and large groups. 

 Ability to work with a diverse, non-traditional, and traditionally underserved population. 

 Strong organizational and problem-solving skills. 

 Working knowledge of a student information system and/or knowledge of microcomputer/software 
applications. 

 Knowledge of advising best practices. 

 Ability to communicate clearly and effectively, both orally and written, at all levels. 

 Proven ability to present a positive image for the college, maintain professional demeanor, provide effective 
customer service, and made good decisions.  

Physical Requirements / Efforts: 

In order to comply with the requirements of the Americans with Disabilities Act, all employees are asked 
to read and acknowledge the information below: 

 Use a computer for composing, storing, and retrieving information. 

 Communicate clearly and concisely, both verbally and in writing. 

 Perform basic mathematical computations needed to complete assignments. 

 Read and interpret computer printouts and numerical data which may be in very small print. 

 Plan, organize, and prioritize job duties in order to meet deadlines. 

 Reach, stoop, kneel, and crouch as required for filing and storage of office supplies and other work-related 
equipment. 

 Lift and move items weighing up to 20 pounds. 

 Work a regular Monday through Friday schedule of eight hours per day; occasional weekends and overtime as 
may be required. 

Reasonable accommodations may be requested and made to enable individuals with disabilities to perform the 
essential job duties. 

General Acknowledgement 

This job description does not constitute an employment agreement between SOWELA and the employee and is 
subject to change as the needs of the college and requirements change. 

Employees are expected to review and adhere to all policies found on the SOWELA website and to act as a role 
model in the adherence to those policies. If I am unable to perform the reasonable requirements outlined in this 
Job Description, I understand that it is my responsibility to request reasonable accommodation as necessary. 

I have read and understand this explanation and job description. 

Employee Signature Date 
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Appendix H:  Committee for Hiring an Advising Director 

Christine Collins (Chair) – Director of Student Support Services 

Anna Daigle – Executive Director of Enrollment Management and Student Affairs 

Kimberly Eaves – Program Coordinator and Assistant Professor of Nursing 

Debbie Lejeune – Program Coordinator and Professor of Office Systems Technology 

Richard Louviere – Program Coordinator and Instructor of Process Technology 

Angela Madden – Assistant Professor of English 

Phyllis Minter – First Year Advisor 

Jennifer Ryan – First Year Advisor 

Sallie Shepherd – Instructor of Mathematics 

Stephanie Smith – Program Coordinator and Professor of Mathematics 

Lewis Williams - Program Coordinator and Associate Master Instructor of Automotive 
Technology 
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Appendix I: QEP Marketing Committee 

Darlene Hoffpauir – Institutional Advancement Coordinator and Instructor of Business 

Erik Jessen – Instructor of Graphic Art 

Dane Landry – Instructor of Art 

Joseph Lavergne – Director of Recruitment, Career Planning, and Placement 

Angela Madden – Assistant Professor of English and Co-chair of QEP Development 

Committee 

Dedrick Smith – Director of Academic Advising 

Stephanie Smith – Dean of Instruction, Professor, and Co-chair of QEP Development 

Committee 
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Appendix J:  QEP Topic Recommendation Letter 
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Appendix K: ELT Minutes Approving QEP Topic 
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Appendix L: Individualized Student Flight Plan 

INDIVIDUALIZED STUDENT 

FLIGHT PLAN  

As a student at SOWELA Technical Community College, you are responsible for completing all 
coursework needed to graduate in your program of study.  Your academic advisor has helped you create 
a schedule of courses for the first semester.  As you move forward, you need to develop long-term plan 
that will help you arrive at your destination … graduation. 

Locate your program of study in the College Catalog available on the SOWELA website.  Observe how 
courses are often arranged in a semester-by-semester format.  Note that this format is designed for a 
full-time student but you may be part-time.   Also, notice that the program of study does not identify 
any developmental coursework which many students need before they can take particular college-level 
courses. 

Consider your circumstances and adjust the catalog format accordingly to accommodate your specific 
needs.  Also, be mindful of courses that may have pre-requisites.  This information is located in the 
Course Descriptions near the end of the Catalog.  Using this form, draft a semester-by-semester 
Individualized Student Flight Plan for arriving at graduation.  Bring your flight plan to the second meeting 
with your academic advisor or scan it prior to your session. 

Semester and Year: 

Course Selection Credit Hours 

Total Credit Hours 

Semester and Year: 

Credit Hours 

Total Credit Hours 
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Flight Plan SOWELA Technical Community College 

Semester and Year: 

Course Selection Credit Hours 

Total Credit Hours 

Semester and Year: 

Credit Hours 

Total Credit Hours 

Semester and Year: 

Course Selection Credit Hours 

Total Credit Hours 

Semester and Year: 

Credit Hours 

Total Credit Hours 

Semester and Year: 

Course Selection Credit Hours 

Total Credit Hours 

Semester and Year: 

Credit Hours 

Total Credit Hours 
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SOWELA  Technical Community  College  

Appendix  M:   Position  Description  for  Academic  Advisor  

Job  Title:  Academic Advisor  Grade:   

Department:  Enrollment Management and Student  Affairs  Updated:    

Reports  to:  Director of Academic  Advising   FLSA Status:  Exempt  

Position Summary: 

The Academic Advisor works collaboratively with the Director of Academic Advising to implement the 
institutional vision for strong student advising strategies.  The Academic Advisor will provide a safe comfortable 
atmosphere where students are encouraged to grow intellectually and personally. Advisors help students make 
positive decisions to move forward in their academic planning and educational goals. 

Essential Duties and Responsibilities: 

 Provides consistent and accurate advising information to students through the web/portal and staff/faculty, as 
well as across departments to ensure that all disseminated information is consistently 

 Advises students regarding academic interests, college offerings and requirements. 

 Assist students in selecting courses and combinations of courses that reflect individual interests and academic 
preparedness.  Interpret assessment scores and facilitate decisions with students regarding placement choices 
within their selected program of study. 

 Meets with students and parents providing guidance and information on the college, it programs, and available 
student resources. 

 Coordinates and collaborates with representatives from Academic Departments, and other campus 
departments in order to resolve student issues and develop quality improvement methods. 

 Assist the Director of Academic Advising with early alert initiatives and preparing appropriate reports. 

 Participate in the planning, implementation, and evaluation of the goals and objectives of the advising 
program. 

 Maintain confidentiality of records and information (FERPA Compliance). 

 Maintain accurate student records 

 Maintain knowledge of all college policies and procedures, college grounds and facilities, registration process, 
and all services provided at the College. 

Minimum Requirements: 

 Associates’ degree and five years related experience in higher education specifically in the areas of recruitment, 
admissions, and/or enrollment counseling, may be substituted for the Bachelor’s Degree. 

 Bachelor’s Degree from a regionally accredited institution preferred. 

Required Knowledge, Skills and Abilities: 

 Ability to work in a collaborative, team environment with both small and large groups. 

 Ability to work with a diverse, non-traditional, and traditionally underserved population. 

 Strong organizational and problem-solving skills. 

 Working knowledge of a student information system and/or knowledge of microcomputer/software 
applications. 

 Ability to communicate clearly and effectively, both orally and written, at all levels. 
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Flight Plan SOWELA Technical Community College 

 Proven ability to present a positive image for the college, maintain professional demeanor, provide effective 
customer service, and make good decisions.  

 Ability to establish and maintain effective working relationships with individuals from diverse backgrounds 
and abilities, community agencies, and the general public. 

 Ability to use judgment, discretion, and decision making skills in dealing with confidential and sensitive issues. 

 Ability to interpret and communicate College policies and procedures. 

 Ability to work a flexible schedule and occasional travel. 

Physical Requirements / Efforts: 

In order to comply with the requirements of the Americans with Disabilities Act, all employees are asked 
to read and acknowledge the information below: 

 Use a computer for composing, storing, and retrieving information. 

 Communicate clearly and concisely, both verbally and in writing. 

 Perform basic mathematical computations needed to complete assignments. 

 Read and interpret computer printouts and numerical data which may be in very small print. 

 Plan, organize, and prioritize job duties in order to meet deadlines. 

 Reach, stoop, kneel, and crouch as required for filing and storage of office supplies and other work-related 
equipment. 

 Lift and move items weighing up to 20 pounds. 

 Work a regular Monday through Friday schedule of eight hours per day; occasional weekends and overtime as 
may be required. 

Reasonable accommodations may be requested and made to enable individuals with disabilities to perform the 
essential job duties. 

General Acknowledgement 

This job description does not constitute an employment agreement between SOWELA and the employee and is 
subject to change as the needs of the college and requirements change. 

Employees are expected to review and adhere to all policies found on the SOWELA website and to act as a role 
model in the adherence to those policies. If I am unable to perform the reasonable requirements outlined in this 
Job Description, I understand that it is my responsibility to request reasonable accommodation as necessary. 

I have read and understand this explanation and job description. 

Employee Signature Date 
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Flight Plan SOWELA Technical Community College 

Appendix N: Academic Advising Syllabus  

Flight Plan: Advising to Arrive at Your Destination 

Academic Advising Syllabus 

The mission of academic advising at SOWELA Technical Community College is to support 
and empower students to reach their academic and career goals by promoting an 

environment of shared responsibility that fosters an ongoing collaboration between 
advisors and students. 

Purpose of SOWELA’s Flight Plan: To develop students who can make informed decisions leading to 
the development and execution of an achievable plan for reaching their educational and career goals. 
Through collaboration with academic advisors, students will design an Individualized Student Flight 
Plan for completing their degree programs and will demonstrate their understanding of actions 
considered critical for achieving their plan. 

STUDENT LEARNING OUTCOMES: 
 Students will actively participate in the advising process. 

 Students will relate the importance of persistence to the successful completion of their academic 
plan. 

 Students will achieve measurable progress toward academic goals. 

Role of the ACADEMIC ADVISOR: 
Your academic advisor will serve as your navigator as you prepare to take off on your educational 
journey and remain with you until you reach graduation. Your academic advisor is trained to assist 
you with making decisions that will lead to your final academic destination. SOWELA academic 
advisors … 

 Encourage, teach and help students to develop a realistic academic plan consistent with 
educational, personal, and professional goals. 

 Inform students about college policies and procedures. 
 Inform students about resources and opportunities on campus. 
 Provide transfer information and guidance as needed. 
 Share knowledge about programs and graduation requirements. 

Role of the STUDENT: 
As a student at SOWELA Technical Community College, you are responsible for the decisions you 
make along your academic journey. While your academic advisor serves as a navigator, you 
must ultimately make and execute decisions that guide you toward completing your educational 
program.  You must take the controls and be your own pilot.  

 Carefully consider your academic and career goals, and share this information with your 
academic advisor. 

 Review your major and degree requirements. 
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Flight Plan SOWELA Technical Community College 

 Ask questions! Prepare a list of questions before meeting with your academic advisor. If you are 
unclear about what class to take or about college policies and procedures, your advisor can help 
you to understand. 

 Create an academic advising file. Make notes, and keep all copies of academic documents and 
planners in a file. Bring the file with you to your advising sessions. 

 Contact your academic advisor about any academic difficulties that may affect your academic 
progress such as low test scores and missed classes. Your advisor will be able to provide you 
with options, referrals, or resources that can help. 

 Pay attention to important dates and deadlines: registration, drop dates, payment deadlines, 
and program application deadlines.   Consult the Academic Calendar of the SOWELA website.  

 Academic advisors can provide you with advice and options, but it is you who will make your 
own decisions. 

 Prior to dropping or changing a course, consult with your program/major academic advisor to 
prevent unintended consequences related to degree completion. Consult the One Stop Student 
Center concerning your financial aid awards. 

During the course of meetings with your academic advisor, you will be referred to a faculty 
advisor.  This faculty advisor will be someone in your program of study and probably an 
instructor you may already know.  How often you schedule a checkpoint with your faculty advisor 
will vary by program.  SOWELA faculty advisors … 

 Act as a mentor with detailed knowledge of the student’s program of study. 
 Double-check to see that the student is following an accurate plan toward graduation. 
 Inform the student of current trends in business and industry that will prepare students to be 

viable candidates in the job market. 
 Assist the student with securing internships and networking with professionals in their chosen 

careers. 
 Serve as a critical link to the employment pipeline especially as a student nears graduation. 

MEETING WITH YOUR ACADEMIC ADVISOR – 
THE KEY TO ARRIVING AT YOUR ACADEMIC FLIGHT DESTINATION 

During your first semester at SOWELA, you will have two meetings with your Academic Advisor. 
For your first meeting, you may schedule an appointment or just walk-in. 

How to prepare for your first meeting with an academic advisor: 

 Bring your ACT, ACCUPLACER, or other placement scores. 

 If you attended other colleges, be sure your transcripts have been sent to SOWELA. 

 Complete the SOWELA online orientation. 

 Complete the Pre-Flight Instructions you received when applying. 

 Spend time getting familiar with the SOWELA website. Know where to locate the Academic 
Calendar which contains important dates and deadlines. 

 Create your LoLA account. 
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Flight Plan SOWELA Technical Community College 

First semester, first meeting: 

□ Bring your ACT, ACCUPLACER, or other placement scores. Also bring your Pre-Flight Instructions. 

□ Complete the Career Coach online questionnaire and discuss results with your advisor. 

□ Discuss placement scores and transfer credits with your advisor. Also, discuss the importance of  
CSSK 1010 if developmental coursework is required. 

□ Discuss commitments outside of school (work, children, dependents, etc.) that will influence how 
many courses you can take during a semester.  

□ Determine course schedule for first semester. 

□ Discuss student support services and determine if referrals are recommended. 

□ Discuss how catalog, audits, course description, etc. should be used to create your Individualized 
Student Flight Plan, the semester-by-semester guide for completing your degree. 

□ Schedule your next appointment with your academic advisor.  This will be after mid-term grades 
unless you seek additional advising support prior to that time. 

When you leave your first advising session: 
 Enter your schedule in LoLA. 
 Make appropriate payment or set up a payment plan. All students must report to the Business 

Office, even if they believe all of their expenses will be covered through grants, scholarships, or 
other forms of financial assistance. 

 Secure your parking permit and student ID, both available in the Sycamore Student Center and 
included in your tuition and fees.  Be sure to bring your vehicle registration and valid driver’s 
license to obtain your parking permit. 

 Set up your SOWELA email to receive important messages from the college. 
 Purchase or rent your textbooks through the SOWELA bookstore or other reputable vendor. 

How to prepare for your second meeting with an academic advisor: 
Unless you seek assistance earlier, your second academic advising session will be shortly after 

mid-term grades are posted. 

 Complete your personalized academic flight plan, showing the courses you plan to take each 
semester in order to complete your program of study. 

 Know what your mid-term grades are. 

 Learn about the resources and support services available to help you reach your educational and 
career goals. 

 Check LoLA for any holds that may keep you from registering. 

First semester, second meeting: 

□ Bring your Individualized Student Flight Plan. 

□ Discuss your mid-term grades.  Be prepared to ask questions about any concerns you have. 

□ Discuss your Individualized Student Flight Plan with your advisor. 

□ Discuss outstanding issues that may prevent you from registering for the next semester. 

□ Determine your course schedule for your second semester. 
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Each semester: 

□ Review your program requirements and work with your advisor to refine your individualized 
academic flight plan. 

□ Consult the academic calendar regarding important dates and deadlines for advising, registration, 
payment, withdrawals, midterms, finals, and holidays. 

□ Secure and maintain funding resources to pay for tuition, fee, and other needs. Watch those 
deadlines. 

□ Talk with your instructors and advisors if you have concerns or questions about your progress. 

□ Don’t forget about the support services (tutoring, career planning and job placement, disability 
services, veteran’s benefits, community assistance through Single Stop, and more). 

□ Participate in the many student life activities designed to become a well-rounded student. 

Each year: 

□ Fill out the SOWELA scholarship application available online. 

□ Submit your Free Application for Federal Student Aid (FAFSA) at www.fafsa.gov . Complete all 
requirements, review everything sent to you, and respond to all requests for information. 

□ Renew your parking permit and ID. 

SOWELA STUDENT RESOURCES AND SUPPORT SERVICES 

Career Guidance 
https://www.sowela.edu/career-planning-
placement 
337-421-6951 | Charleston Building, Career 
Planning Center | joseph.lavergne@sowela.edu 

Personal and Life Counseling Services 
https://www.sowela.edu/personal-life-
counseling 
337-421-6971 | Charleston Building, Student 
Success Center | counseling@sowela.edu 

Mentoring Program 
https://www.sowela.edu/ELT-mentor-program 
337-421-6969 | Sycamore Student Center |  
dedria.walton@sowela.edu 

Enrollment Services One Stop Center 
https://www.sowela.edu/howtoenroll 
337-421-6550 | Sycamore Student Center | 
onestop@sowela.edu 

Mentoring Program 
https://www.sowela.edu/ELT-mentor-program 
337-421-6969 | Sycamore Student Center |  
dedria.walton@sowela.edu 

Tutoring 
https://www.sowela.edu/tutoring 
337-421-6947 | Charleston Building, Student Success 
Center | stephanie.strode@sowela.edu 

Military and Veteran Students 
https://www.sowela.edu/veterans 
Veterans’ Center located inside Magnolia Building, 
VA counselor | rebecca.amy@sowela.edu 

Library 
https://www.sowela.edu/resources/Library 
337-421-6530 | Arts and Humanities Building 
|sowelalibrary@sowela.edu 

Disability services 
https://www.sowela.edu/disability-services 
337-421-6565| Charleston Building, Student Success 
Center | ods@sowela.ed 

SOWELA app 
https://www.sowela.edu/sowela_app 
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Appendix O: Academic Advising Council (Implementation Team) 

Christine Collins – Director of the Office of Student Support Services 

Marie Coleman – Instructor of Business Administration 

Katrina Freeman – Program Coordinator and Instructor of Mathematics 

Laura LaFleur – Associate Registrar 

Joseph Lavergne – Director of Recruitment, Career Planning, and Placement 

Maegan Lewis – Academic Advisor 

*Jacqueline Limbrick – Vice President of Student Government Association 

Richard Louviere – Program Coordinator and Instructor of Process Technology 

William Mayo – Dean of the School of Transportation and Applied Technology 

Cathi Meche – Instructor of Nursing (Morgan Smith Instructional Site) 

Rachel Regan – Financial Aid Coordinator 

Kylie Schmaltz – Site Coordinator (Morgan Smith Instructional Site) and Instructor of Accounting 

Dedrick Smith (Chair) – Director of Academic Advising 

Magan Soileau – Site Coordinator (Oakdale Instructional Site) 

Evan Staves – Academic Advisor 

*Student representative(s) to the AAC will be appointed by the Student Government Association. 
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Appendix P: Student Engagement Questionnaire 

Student name __________________________ 

STUDENT  ENGAGEMENT  

QUESTIONNAIRE  

Student ID _____________________________ 

Semester first enrolled ___________________ 

This questionnaire is to be completed by the Academic Advisor at the conclusion of each 

advising session with the student. 

Did the student make an appointment for the advising session? 

□ Yes, student contacted the advisor about arranging for the advising session. (3 points) 

□ Yes, but student needed to be reminded about scheduling an appointment. (2 points) 

□ No, the student was a walk-in for the advising session. (0 points) 

Did the student schedule the advising appointment (or walk-in) prior to the opening of registration? 

□ Yes (3 points) 

□ No (0 points) 

Did the student complete the Pre-Flight Instructions? 

□ Yes (3 points) 

□ No (0 points) 

Did the student complete the Individualized Student Flight or modify it when necessary? 

□ Yes, the student completed (or modified) the Individualized Student Flight Plan. (4 points) 

□ Yes, but the Individualized Student Flight Plan was only partially completed/modified. (2 points) 

□ No, the student did not work on the Individualized Student Flight Plan. (0 points) 

Did the student complete the Career Coach assessment? 

□ Yes (3 points) 

□ No (0 points) 

Rate the student’s level of engagement during the advising session (eye contact, attentiveness, 
questions, etc.) 

□ Very engaged (3 points) 

□ Adequate, but would benefit from further development (2 points) 

□ Demonstrated minimal level of engagement (0 points) 

Did conversation or questions indicate a knowledge of college resources (tutoring, counseling, etc.)? 

□ Demonstrated considerable knowledge of available resources (3 points) 

□ Demonstrated some knowledge of available resources (2 points) 

□ Demonstrated minimal knowledge of available resources (0 points) 

100 



    
 

 

 

 

      
 

 

 
  

  
 

 
        

    
 

    
 

      
 

        
   
      

    
     
          

          
 

      
 

     
     

 
        

       
 

            
 
 

         
 

     
 

      
 

     

 
       

 

Flight Plan SOWELA Technical Community College 

Appendix Q: Pre-Flight Instructions 

PRE-FLIGHT INSTRUCTIONS 
FOR STUDENTS 

Please prepare for your first advising session by completing the information below and bringing 
it to your first advising session.  

Name ___________________________________ ID  Number _______________ 

Step 1: Getting to Know You 

1) Record your placement test scores. If taken multiple times, please record the highest score 
for each section. 
ACT Next-Generation Accuplacer 
Math: ___________ Reading: _________ 
English: _________ Writing: ___________ 
Reading: ________ QAS – Quantitative Reasoning, Algebra, and Statistics ________ 

AAF – Advanced Algebra and Functions ________ 

2) What do you think you will major in? 

3) Will you be taking classes on SOWELA’s main campus (Lake Charles), Jennings Morgan Smith, 
or Oakdale site, or online? 

4) Do you want to attend school full-time (a minimum of 12 cr. hrs. in fall/spring or 6 cr. hrs. in 
summer)? Or will you attend part-time? 

5) Are you employed? If yes, are you employed full-time, part-time, or somewhere in between? 

Step 2: Help your academic advisor by answering the following questions. 

1. What course subjects do you most enjoy? 

2. In what subjects, if any, do you anticipate you may struggle? 

3. When are you most alert? 

4. How often do you want to commute to campus per week? 
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5. How many hours per week will you work next semester? 

6. When do you plan to study? 

7. Other than your courses, what activities or commitments will you be involved in next semester? 

8. Are you receiving scholarships and/or financial aid? 

9. Please list other concerns or information you want us to know. 

Step 3: Plan a Tentative Class Schedule 
Please refer to your specific program of study in the College Catalog available online. 

List five courses you would like to enroll in: 
Course Number  Course Title  Credit  Hours  
Ex. English 1010 English Comp I 3 

List three alternative courses you would like to enroll in: 
Course Number  Course Title  Credit  Hours  
Ex. ACCT 1110 Fund. of ACCT 3 

Step 4: Meet with an Academic Advisor. 

 Call to schedule an appointment with an advisor 

 Walk-in Advising Hours: Monday – Thursday 8:00 a.m. – 4:00 p.m. 
Friday 8:00 a.m. – 11:00 p.m. 
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Appendix R: Checkpoints by Academic School 

Flight  Plan: Advising  to Arrive at  Your Destination  

Checkpoints for  Instructional  Programs  

School of Arts and Sciences 

For the transfer and criminal justice degrees the check point is 30 hours. 

School of Business and Applied Technology (all programs) 

The first checkpoint will be before a student registers for their second semester at SOWELA. This might 
be any number of credit hours depending on whether or not a student is full-time or part-time, transfer 
or not.  This will get students in front of a faculty member before they register for their second 
semester.  

A second checkpoint will be once a student completes 45 credit hours.  This will ensure that a student 
sees a faculty advisor right before graduation.  

School of Industrial Technology 

Students will complete the following courses before meeting with a faculty advisor. 
Chemical Laboratory Technology: ENGL 1010, ENSC 2000, MATH 1100, CLTE 1000, PTEC 2030 
Industrial Electrical Technology and Industrial Instrumentation Technology: INST 1010, INST 1111, ENGL 
1010, MATH 1100 
Process Technology: MATH 1100, PTEC 1010, PTEC 2030, ENGL 1010 

School of Nursing and Allied Health 

Practical Nursing (LPN): Candidates will be advised immediately regarding admission requirements but 
once they enter the program, the School of Nursing takes over and will send them to their respective 
campus (if necessary) 
Nursing (RN): During the spring semester, students will be re-advised about the clinical application 
process and TEAS testing. 
Surgical Technology: During the Spring semester, will be re-advised about the clinical application 
process. 
Sterile Processing: Students will be advised on the courses being offered in Jennings and clinicals all over 
southwest Louisiana.  They will be encouraged to seek advisement at the Morgan Smith Instructional 
Site in Jennings. 

School of Transportation and Applied Technology (all programs) 

Students will meet with faculty advisors prior to enrolling in their second semester at SOWELA. 
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